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PREFACE 


In discussing educational objectives a distinction is usually made 
between those that may be called ultimate and those which make up 
the immediate goals toward which pupils should direct their attention. 
Ultimate objectives are usually expressed in such general terms that it 
is difficult, if not impossible, to determine the degree of compatibility 
between them and the day-by-day work of the classroom. Immediate 
objectives, on the other hand, are usually stated in detail and in terms 
closely related with the daily work of pupils. However, the acceptance 
of a formulation of immediate objectives by a teacher does not neces- 
sarily mean that his instruction stimulates and guides his pupils toward 
these goals. It frequently happens that certain objectives are accepted 
in theory or on paper but the energies of the class are directed toward 
very different objectives as a result of the assignments made and the 
tests employed to measure achievement. The investigation reported in 
this bulletin represents an attempt to ascertain the actual objectives of 
teachers of United States history in grades seven and eight. In this 
respect it differs from most studies relating to the determination of 
educational objectives. 

The Bureau of Educational Research is indebted to the teachers of 
Champaign and Piatt counties who responded to the request for state- 
ments concerning the objectives in United States history and takes this 
occasion to make a public acknowledgment. 


Watter S. Monroe, Director. 


July 30; 1926. 


OBJECTIVES OF UNITED STATES HISTORY 
IN GRADES SEVEN AND EIGHT 


The nature and function of objectives. In any endeavor an ob- 
jective or aim is necessary in order that one’s efforts may be directed 
towards a definite goal. Aimless, random, haphazard, and similar terms 
are used to describe activity when there is no objective. The function 
of immediate objectives in United States history is to provide aims for 
both teachers and pupils in the field of this school subject. In the case 
of a pupil the objectives specify what he should learn as the result of 
studying the subject, and hence provide goals toward which he may 
direct his efforts. For the teacher, objectives serve as guides in planning 
assignments, devising questions and other exercises for the recitation 
period, and formulating tests to measure the achievements of his pupils. 
General statements of objectives are not satisfactory for these purposes. 
Both teachers and pupils need detailed statements of what is to be 
learned. 


The problem. Most studies of objectives have been attempts to 
find what a student should be asked to learn. The investigation de- 
scribed in the following pages deals with a different problem. An 
attempt is made to answer the following questions: (1) What do cer- 
tain groups of teachers think pupils in the seventh and eighth grades 
should learn in the field of United States history? (2) How do the 
judgments of these teachers agree with certain determinations of ob- 
jectives in United States history ?* 


Before describing the investigation it will be helpful to consider 
the meaning of objectives in history and some of their general charac- 


teristics. 


Types of achievement in history.? Achievement in history includes 
the acquisition of a large number of ideas or meanings such as those 


These questions were suggested by Charles McIntosh, County Superintendent 


of Piatt County, Illinois. 
?For an elaboration of this topic see: 
Herriott, M. E. “How to make courses of study in the social studies.” Univer- 


sity of Illinois Bulletin, Vol. 24, No. 5, Bureau of Educational Research Circular No. 46. 


Urbana: University of Illinois, 1926, p. 8-17. See also: 
Monroz, Water S. “Teacher’s Objectives.” University of Illinois Bulletin, Vol. 
23, No. 39, Bureau of Educational Research Circular No. 45. Urbana: University of 


Illinois, 1926. 24 p. 
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represented by discovery, exploration, colony, constitution, Continental 
Congress, party, whigs, term of office, economic conditions, campaign, 
Dred Scott Decision, taxation, allegiance, treason, Washington, Lincoln, 
Grant, 1492, 1776, 1861, and the like. One may be said to have ac- 
quired the meaning of a word or phrase, i.e., the idea the symbol 
represents, when the meaning comes into his consciousness in response 
to appropriate stimulation. “Appropriate stimuli” include not only the 
spoken or printed word or phrase, but also other related ideas. For 
example, a pupil who “knows about Washington” is able to call into 
his consciousness several ideas about Washington whenever he sees the 
printed word, “Washington,” or hears it spoken. He should also be able 
to recall ideas about Washington when he “thinks of” such related 
ideas as “first president of the United States,” “Revolutionary War,” 
or “Mount Vernon.” 

A fact has been defined as “the statement of a relation between a 
particular concept and a general concept.”* For the purpose of describ- 
ing achievement in history we may say that “a fact is the statement of 
a relation between two ideas.” Hence “knowing a fact” may be de- 
scribed as “knowing the meaning of two or more words or phrases plus 
being aware of a relation between them.” For example, the statement 
“Washington was the first president of the United States” expresses a 
fact. Knowing this fact involves being able to associate appropriate 
ideas with “Washington,” “first,” and “president of the United States” 
plus recognizing the relation between them, so that when “Washington” 
is mentioned the other two will tend to follow, or when “the first presi- 
dent of the United States” is mentioned “Washington” will be the 
response. 

“Knowing facts” as described in the preceding paragraph should 
be distinguished from the type of achievement commonly designated as 
“memorized facts.”* The distinction is one of degree but certain differ- 
ences may be noted. (1) When a fact is simply “known” the connection 
between the ideas is not fixed and usually these ideas are connected 
with a number of other ideas. This knowledge is characterized by a 
wealth of associations (connections between ideas). When a fact is 
memorized, a particular association is singled out and made relatively 
strong or fixed. (2) In addition to the difference in the degree of 


*Bactey, W. C. Educational Values. New York: The Macmillan Company, 1911, 
p. 35. 


*““A fact known” is commonly designated as a phase of knowledge. A “memor- 
ized fact” is classified as a fixed association or specific habit. 
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“fixedness of the association,” the memorization of a fact is usually 
accompanied by a tendency to crowd the ideas into the background of 
one’s consciousness and to establish a connection between the words 
and other symbols used to represent them.® For example, a pupil who 
has memorized the names of the presidents of the United States and 
dates of their term of office, is able to recite this group of facts upon 
request but when doing so he may not bring into his consciousness many 
of the ideas that are commonly connected with either the names or the 
dates. In fact, a perfect recital of the names and dates does not demon- 
strate that the pupil “knows” the facts in the sense described in the 
preceding paragraph. 

A third type of knowledge, principles, is usually recognized. Bag- 
ley® has defined a principle as “the statement of a relation between 
general concepts.” No sharp line of demarcation can be drawn between 
facts and principles because the basis of the distinction is the degree of 
generalization represented by the ideas between which a relation is 
expressed. A statement of the causes of an event such as the Revolu- 
tionary War, or of the effects of an event such as the Louisiana Pur- 
chase would usually be listed as a general relationship, while a state- 
ment of the date of an event would be designated as a fact.’ 

Knowledge, which is described here as consisting of ideas, facts, 
and principles, is used in answering “thought questions,” that is ques- 
tions for which one does not remember ready-made answers or does 
not seek such answers in his text or from other sources. In other words, 
ideas, facts, and principles are the material out of which one constructs 
(thinks out) answers to “new” questions. 

In addition to specific habits in the form of memorized facts and 
the three types of knowledge (ideas, facts, and principles) achievement 
in history includes general patterns of conduct which are commonly 
designated as ideals, attitudes, interests, and the like. These controls of 
conduct are less tangible than the three phases of knowledge described 
but they represent important achievements. 


A restatement of the problem. This analysis of achievement in the 
field of history makes possible a more detailed statement of the problem. 


‘This statement assumes that the pupil first “knows the fact” and then memorizes 
it. In many cases the pupil memorizes the symbols without having very clear ideas 


connected with them. 
°Bactey, W. C. Educational Values. New York: The Macmillan Company, 1911, 


Fy, Be re 
"The statement of a principle may be 
of the words and phrases is usually crow 


a fact. 


memorized. When this is done the meaning 
ded into the background as in memorizing 
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The investigation concerns facts, not necessarily reduced to fixed asso- 
ciations, and principles. The two general questions stated on page 5 
may be replaced by the following: 

1. What is the judgment of a group of elementary teachers in re- 
gard to the dates, persons, events,* and other facts which pupils should 
“know” as the result of their study of United States history in the sev- 
enth and eighth grades? 

2. What is the judgment of a group of elementary teachers in re- 
gard to the thought questions that pupils should be able to answer as 
the result of their study of United States history in the seventh and 
eighth grades ?® 

3. How do judgments of these teachers in regard to these objectives 
agree with certain determinations of objectives for United States history? 

The reader should note that the inquiry was restricted to ideas, 
facts, and principles. No attempt was made to ascertain what general 
patterns of conduct (ideals, interests, attitudes, and the like) pupils 
should acquire and there was no explicit inquiry relative to what facts 
should be memorized. 


The collection of data relative to teachers’ judgments. On Octo- 
ber 22, 1925, the following letter and questionnaire’® was mailed to all 
public school teachers in Champaign and Piatt counties of Illinois ex- 
cept those employed in the schools of the City of Champaign. 


To THE TEACHERS OF CHAMPAIGN AND Pratr CountTiEs: 


The questions asked on this and the following pages are for the purpose of securing 
information on which to base a formulation of minimum essentials in United States 
history. Answer each question carefully because it is important that we secure the best 
data available. Do not write down the first answers that occur to you. Unless you are 
very familiar with the field of United States history yon should refer to one or more 
textbooks in preparing your answers. 

This questionnaire is being sent to several hundred teachers and a summary of 
the replies will be sent to all who contribute information. You will assist us in the 
investigation by returning this blank promptly. A stamped envelope is enclosed. 

Thanking you for your cooperation, I am 


Very truly yours, 
Wa ter S. Monroe, Director. 


*A “date” is to be interpreted as a fact because “knowing a date” means knowing 
the relation between the date and some event. Similarly “knowing” a person or an 
event usually means knowing a fact. 

*A statement of the thought questions that pupils should be able to answer will 
by implication specify ideas, facts, and principles that they should know. 

*In the questionnaire mailed to the teachers space was provided for their replies. 
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I.In the blanks below give 20 to 25 dates in United States history which you 
believe children completing the seventh and eighth grades should know. Select the 
dates which you consider most important. 

II. In the blanks below give 20 to 25 specific events in United States history 
which you believe children completing the seventh and eighth grades should know well 
enough so that given the event they will be able to supply the more important details, 
its causes, significance, and the like. For example, if asked to tell about the Battle of 
New Orleans they should be able to tell in what war it occurred, the approximate date 
and its significance. Select the events which you. consider most important. 

III. In the blanks below give the names of 30 to 50 persons in United States 
history which you believe children completing the seventh and eighth grades should 
know well enough so that (1) given the event with which the person was connected 
and his relation to it or his major accomplishments, the pupil will be able to supply the 
name, or (2) given the name of the person the pupil will be able to tell the thing for 
which he is noted. This explanation of the meaning of “know” is equivalent to saying 
that the pupils should be able to answer questions of the following type: “Who 
invented the telegraph?” “Who issued the Proclamation of Emancipation?” “Who was 
the first President of the United States?’ “What did Columbus do?” “For what is 
Stephen A. Douglas noted?” Give the names which you consider most important. 

IV. In the blanks below give 15 to 25 miscellaneous facts in United States history 
which you believe children completing the seventh and eighth grades should know. 
Include in this list any historical facts which are not included under the heads of dates, 
persons, and events. Facts relating to population, the organization of the government, 
expenditures, places, etc., are to be listed here. 

V. Give below 15 thought questions in United States history which you think 
children completing the seventh and eighth grades should be able to answer. Note that 
thought questions are called for. Most questions of this kind ask the pupil to compare, 
give reasons why, state the effects of, explain, or discuss. However, it is not essential 
that these terms appear in the statement of the questions. 


Number of replies received. Table I gives a summary statement 
of the number of replies received grouped according to the experience 
of the teachers. There were thirty-nine teachers in elementary schools, 
mostly rural, who had had no previous experience. Experienced teachers 
in elementary schools were grouped as follows: 1 year, 2 or 3 years, 
4 to 7 years, and 8 or more years. The replies received from high school 
teachers are tabulated separately. A study of the table reveals that a 
few teachers failed to answer one or more of the questions asked and 
also that the number of responses per question varied. The maximum 
and minimum number of replies for each question is shown in the table. 

Limitations and validity of the data. Despite certain omissions, 
obvious misinterpretations, and some other indications of carelessness 
which will be mentioned later, there was considerable evidence of 
thoughtful care in answering the questionnaire. Reports came indirectly 
of teachers working several hours on their replies. Seldom did a teacher 
give the exact number of items called for, but gave those that seemed 
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TABLE I. ANALYTICAL SUMMARY OF NUMBER OF REPLIES 
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Experience in Years of 


Total of 2 
Sections of Elementary Teachers | Experi- ee Grand 
Questionnaire enced rte Total 
0 | 1 |2-3|4-7| 8+] Groups 
Ii, 1DyRowose 
Teachers answering..| 39 | 32 | 47 | 51 | 34 164 23 226 
Number of different 
CAReSay amet eee 233 269 
Maximum number of 
GALES iy Gime 
LOA CKICLN Meares Be SOP OW |S |) io. 34 aS) 36 
Minimum number of 
ACES IDiy Ofie 
CAC ere Et eel Ca 20 Fes Loar Ls 10 17 7 
IJ. Events: 
Wicacherstansiwe tier OOM. mean aia nS 4, 164 23 226 
Number of different 
VENUS emer 435 469 
Maximum number of 
events by one 
WMI as ce asoade Mey || OG. || 2G) || eS) || ws 28 25 28 
Minimum number of 
events by one 
HORCIMEPs coogt weoee Sa On LOM el oaeLs 10 20 8 
III. Names: 
Teachers answering | 39 | 31 | 47 | 51 | 34 163 23 225 
Number of different 
MEMES oo cuom ae ome 360 417 
Maximum number of 
names by one 
teacheteeee me emer Sih i) KO! | Sa |) SQ.) SO Sy 50 Sy 
Minimum number of 
names by one 
feacheres. masters: MS || SON | sh) Me || Si 23 30 16 
IV. MisceL_Laneous 
Facts: 
Teachers answering ..| 37 | 29 | 43 | 50 | 30 152 3) yal 
Number of different 
miscellaneous facts. 601 FO 
Maximum number of 
miscellaneous facts 
by omlerteacherena: Dy PIS Oe | OS 25 aS DS 
Minimum number of 
miscellaneous facts 
by one teacher..... 4 | 10 4 9 | 10 4 12 4 
Y. THoucut QUESTIONS: 
Teachers answering..| 31 | 28 | 42 | 50 | 30 150 20 201 
Number of different 
thought questions.. 1894 2500 
Maximum number of 
thought questions 
by one teacher..... I) thts || aS |) Ge aS 18 21 Dil 
Minimum number of 
thought questions 
by one teacher..... US esas ees I Saba 3 6 1 
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appropriate, frequently appending a note of explanation. Some teachers 
thought that only a few dates should be known, but in the judgement of 
others so many important events have occurred in our national life that 
twenty-five was an insufficient number to list. Some teachers not only 
gave dates but appended the corresponding events. Perhaps this is an 
evidence of misunderstanding, but probably it is an indication of care 
taken in order that the significance of the dates might not be misinter- 
preted. One teacher mislaid his questionnaire and wrote in for another. 

There was some evidence of apparent misunderstanding and lack 
of care in answering the questionnaire. “A few teachers failed to give 
their names and other information with regard to themselves. Their 
replies were not tabulated. A few teachers gave all of the data about 
themselves except their years of experience teaching United States 
history. Their replies were tabulated with those from teachers with no 
experience teaching United States history. This was done on the as- 
sumption that a blank was intended to indicate no experience. 

Instead of simply listing the names of important personages one 
teacher phrased questions about them, often using nicknames, such as, 
“Who was the Little Giant?” “What is said of ‘Little Mac’?” Each name 
referred to in this manner was identified and the data tabulated as if 
given in proper form. There were a few other irregularities in answering 
other questions. Some teachers “sandwiched” a few names among 
events and miscellaneous facts, and vice versa. ‘These names, dates, 
events, and miscellaneous facts were sorted out and transferred to the 
tabulations of like data. Frequently the same fact or event was listed 
by some teachers as an event and by others as a miscellaneous fact. 
Thus, the Missouri Compromise, in the total tabulation, was mentioned 
as an event by 143 teachers and as a miscellaneous fact by 14 teachers. 
These were combined to give the Missouri Compromise a frequency of 
mention of 157 as an event. Similar combinations of data were made 
for other events. 

Another peculiarity of the data is that no single date or man was 
mentioned by all teachers. Abraham Lincoln was mentioned by 161 of 
the 163 elementary teachers with experience teaching United States 
history; George Washington by 157; and 1492 by 161 of the 164 teach- 
ers giving dates. This lack of unanimous mention may be accounted 
for in two or three ways. Perhaps it was due to carelessness. If so, 
there is not enough carelessness to cause serious concern. It may be 
that some teachers were thinking of the dates, events and so forth, 
which they listed as those which pupils should learn in the seventh and 
eighth grades rather than those which they should know at the end of 
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the eighth grade, and thus they might think that George Washington 
should be learned*about before pupils reach the seventh grade. At any 
rate, this does not appear to be a source of serious error. 

Despite these various evidences of slight carelessness, minor errors, 
and discrepancies, the data appear to have been given in good faith, 
with commendable care, and to be a fair representation of the opinions 
of the teachers of Champaign and Piatt counties. 


Tabulation of data. In summarizing the dates, events, personages, 
miscellaneous facts, and thought questions listed by the teachers re- 
sponding to the questionnaire, the order in which they were mentioned 
was disregarded and only the frequency of occurrence was determined." 
In order to facilitate interpretation the rank of several items was deter- 
mined from the frequency of mention. In doing this the items were 
arranged in the order of descending frequency of mention. When two 
or more items had the same frequency the same rank was assigned 
to each?” 


Sources of comparative data. In an effort to determine what the 
objectives of United States history should be, the list of dates, names 
and events most frequently mentioned by the teachers of Champaign 
and Piatt counties are compared in the following tables with similar 
lists which have been compiled. ‘These lists and the manner in which 
they were secured are briefly described in the following paragraphs. 


1. Bagley’s Lists.'* In determining the twenty dates of importance 
in United States history and their relative importance, Wooters, under 
the direction of Bagley, submitted fifty-two dates, ranging from 1419 
to 1879, to eminent historians and other teachers of history with the 
request that they rank them in the order of importance. Forty-nine of 


“Details of the procedure employed in summarizing the thought questions are 
given on pages 28-34. 

*This rank is the average of the rank positions occupied by the items. For ex- 
ample, if the two items following the sixth have the same frequency (see Table II) 
their rank is 7.5, the average of the rank positions 7 and 8. 

“See: 

Bactey, W. C. “The determination of minimum essentials in elementary geog- 
raphy and history.” Fourteenth Yearbook of the National Society for the Study of 
Education, Part I. Bloomington, Illinois: Public School Publishing Company, 1915, 
p. 131-46. 

Bactey, W. C., and Rucc, H. O. “The content of American history as taught in 
the seventh and eighth grades.” University of Illinois Bulletin, Vol. 13, No. 51, School 
of Education Bulletin No. 16. Urbana: University of Illinois, 1916. 59 p. (Out of print.) 

Marston, L. R., McKown, H. C., and Bactey, W. C. “A method of determining 
misplacements of emphasis in seventh and eighth-grade history.” Seventeenth Year- 
book of the National Society for the Study of Education, Part I. Bloomington, Illinois: 
Public School Publishing Company, 1918, p. 90-96. 
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the eighty-six replies received were used for the final computations of 
the twenty most important dates. 

In determining the persons most.prominent in civil and military life 
between 1765 and 1865, Bagley analyzed twenty-five textbooks in 
American history and ranked the names on the basis of frequency of 
mention. Afterward encyclopedias and magazines were examined and 
the same names ranked on the basis of the frequency of mention in 
each. The two lists were also submitted to teachers and students of 
history who ranked them. 


2, Tryon’s List. The data credited to Tryon in the following 
tables are taken from the report of a committee to the Department of 
History and Other Social Sciences of the Academies and High Schools 
in Relation with the University of Chicago. Tryon was chairman of 
the committee. The report includes lists of dates, events, and names 
which should be recognized as objectives in the junior and senior-high 
school*® courses in American history. The lists may be considered as 
representing the concensus of the opinions of certain leaders in curric- 
ulum making in the social studies. 

3. Fort Wayne List.*® Certain dates, events, and names of persons 
are listed as objectives in the Fort Wayne, Indiana, course of study for 
United States history in the junior high school (seventh and eighth 
grades). These lists are taken as a sample of specifications set up by 
school authorities. In the lists of names, some are in bold faced type, 
others in light faced type. It appeared that those in bold faced type 
were considered the more important and since the list was rather 
lengthy, comparison was made only with them. Ordinarily dates and 
events were listed together, but in one list, 1492 to 1816, dates were 
listed without corresponding events. Events were supplied for these 
dates and used for comparison in this study. 

4, Washburne’s List. 17 In attempting to determine the basic facts 
in history and geography, Washburne had periodicals examined for 


“Progressive requirements in American history for junior and senior high schools,” 
The School Review, 26:473-89, September, 1918. 

Comparisons are made with the junior-high school lists. 

“See: 

“Course of study, junior high school.” Fort Wayne, Indiana: Board of Educa- 
tion, 1920, p. 69, 73, 74, 77, 78, 80. 


“See: 
Wasupurne, Carteton W. “Basic facts needed in history and geography; a statis- 


tical investigation.” Twenty-Second Yearbook of the National Society for the Study of 
Education, Part II. Bloomington, Illinois: Public School Publishing Company, 1923, 


p. 216-33. 
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allusions to persons, places, dates and events. In the resulting list the 
items were arranged according to an index number determined from the 
periodicals and the dates of the issues read. Since few dates and events 
appear in the published list, Washburne’s data have been used only in 
the case of names. In doing this those names were selected from the 
total list which are of importance in American history and ranked on 
the basis of Washburne’s ratings. 


Dates. The fifty-two dates mentioned most frequently by 164 ele- 
mentary teachers with experience in teaching United States history are 
given in Table II.18 Of the first fifty-two dates as ranked by frequency 
of mention by 164 elementary teachers of Champaign and Piatt coun- 
ties with experience teaching United States History, 1492 ranks first 
with a frequency of mention of 161 and also appears in Tryon’s list 
and in the Fort Wayne, Indiana, Course of Study; 1803 ranks third 
with a frequency of mention of 133 and appears in Tryon’s list but 
not in the Fort Wayne Course of Study, and so forth. The frequency 
of mention decreases rapidly as one reads down the list, and in order 
to secure a list of fifty dates it was necessary to include one that was 
mentioned only fifteen times by this group of 164 teachers.1° The rapid 
decrease in frequency indicates that with the exception of a few dates 
near the top of the table (1492, 1776, 1803, 1607, 1812, 1620, etc.) the 
teachers differ widely in their judgments concerning the 25 most impor- 
tant dates in United States history. This conclusion is indicated also 
by the fact that 233 different dates were mentioned, although the highest 
number given by any one teacher was 34. 

The last two columns of Table II furnish a comparison with 
Tryon’s list?® and the Fort Wayne list.** Of the fifty-two dates, eighteen 
do not appear in the former and nineteen are not found in the latter. 
Hence the general statement can be made that nearly two-thirds of the 


*By reference to Table I it will be seen that 39 teachers of no experience and 23 
high school teachers also answered the question relative to important dates. After an 
analysis of the total data collected it was decided to omit the data supplied by these 
teachers from this report. 


*Since three dates had this frequency, the list was extended to include a total 
of 52 dates. 

**Tryon’s list is found in: 

“Progressive requirements in American history for junior and senior high schools,” 
School Review, 26:473-89, September, 1918. Fifty-one dates are given. 

“The Fort Wayne, Indiana, Course of Study gives 62 dates for the seventh and 
eighth grades. See: 


“Course of study, junior high school.” Fort Wayne, Indiana: Board of Educa- 
tion, 1920, p. 73-74, 78. 
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fifty-two most frequently mentioned dates are included in both of these 


two comparative lists. 
Table III presents five rankings of the twenty dates considered 
most important by the historians to whom Bagley submitted his list.” 


TABLE III]. RANKINGS OF BAGLEY’S LIST OF TWENTY IMPORTANT 
DATES IN UNITED STATES HISTORY 


164 Champaign and Piatt Teachers 
Dates AE Ces _ Rank Rank 
istorians Elistories including Rank as excluding 
only twenty | in Table II all dates 
dates since 1879 
1776 1 7 2 2 2 
1492 2 18 1 1 1 
1607 3 16 4 4 4 
1789 4 ith diss GS Thee 
1620 5 20 6 6 6 
1803 6 13 3 S 3 
1861 7 2 To Lis ed) 
1787 8 8 12 16 12 
1863 9 5 10.5 14.5 10.5 
1820 10 9 10.5 14.5 10.5 
1812 11 3 5 5 5 
1765 12 17 19 36 31 
1783 13 12 16 23 19 
1865 14 4 14 19 15 
1850 15 1 y) 13 g 
1854 16 15 18 30 25 
WS 17 6 1 18 14 
1781 18 14 17 29 24 
1823 19 19 1S 20 16 
1846 20 10 20 38 33 


These authorities considered 1776 most important. When judged by 
frequency of mention in “eight current histories” it occupies seventh 


*The data for the first two columns is taken from The Twenty-Second Yearbook 
of the National Society for the Study of Education, Part I]. Bloomington, Illinois: 
Public School Publishing Company, 1923, p. 324. For the original discussion of the 
data in the first column see: 

Wooters, JAmMes E. “Elementary American history standards,” School and Home 
Education, 34:152-55, December, 1914. 

The dates later than 1879 were deleted from among the first thirty-eight dates 
in Table Il. These dates with their ranks are: 


Dates Rank 
1898 eS 
1914 WS 
1917 9 
1918 10 
1919 26 


This was done because the list of dates submitted to the historians from which to select 
twenty dates included no date later than 1879. 
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place; it was the second most frequently mentioned date by the 164 
elementary teachers of Champaign and Piatt counties. When dates 
since 1879 are excluded all of the twenty dates determined by Bagley 
are found among the first 33 in Table II. Furthermore the ranking of 


TABLE IV. DATES APPEARING AMONG THE FIFTY-TWO MOST FR 
QUENTLY MENTIONED BY 164 ELEMENTARY TEACHERS OF 
CHAMPAIGN AND PIATT COUNTIES WITH EXPERIENCE 


TEACHING UNITED STATES HISTORY BUT NOT AMON 
TWENTY DATES LISTED BY BAGLEY aed 
Rank Dates Frequency Rank Dates Frequency 
eS 1898 119 34.5 1807 31 
ded 1914 119 Sy! 1844 28 
9 1917 115 39.5 1519-22 25 
10 1918 112 SH, 1818 25 
17 1619 99 41 1846-48 24 
21 1848 al 42 1867 23 
22 1763 68 43.5 1860 22 
24 1837 55 43.5 1909 22 
DS 1774 onl 46.5 1507 20 
26 1919 49 46.5 1643 20 
2TES. 1793 47 46.5 1858 20 
2725 1819 47 46.5 1869 20 
31 1825 36 49 1861-65 18 
32 1497 34 51 1453 15 
33 1845 32 Sal 1565 15 
34.5 1519 Sil it 1904 1 


the twenty dates on the basis of the frequency of mention by this group 
of teachers corresponds very closely to that determined by Bagley. 
Table IV affords additional evidence of the relatively high degree of 
agreement between the judgments of this group of elementary teachers 
and the judgments of the historians to whom Bagley submitted his 
original list. Four of the five dates that have a rank of less than twenty 
are for years since 1879. 

Table V gives the fifty-one events mentioned most frequently by 
164 elementary teachers with experience. The Purchase of Louisiana 
ranks first with a frequency of mention of 140 and also appears in 
Tryon’s List?* but not in the Fort Wayne List;?* the Monroe Doctrine 
ranks second with a frequency of mention of 132 and appears in both 
Tryon’s list and the Fort Wayne list. The decrease in frequency of men- 
tion is rapid as in thecase of dates (see Table II) but the lowest frequency 

Fifty-one events are given in this list. 

2*The Fort Wayne Course of Study does not include events for the period 1492 to 
1816. In Table V events for this period have been supplied by inserting the events . 
corresponding to the various dates given. (See Table JI.) The date 1803 does not 


appear in the Fort Wayne list and for this reason the Purchase of Louisiana is not 
checked in Table V for the Fort Wayne List. The amended list includes 62 events. 
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is more than double that for the fifty-second date (15). This suggests 
that teachers are more nearly in agreement in regard to the most im- 
portant events than they were in the case of dates. On the other hand, 
the total number of events mentioned is larger than the total number 


TABLE V. FIFTY-ONE EVENTS MENTIONED MOST FREQUENTLY BY 
164 ELEMENTARY TEACHERS OF CHAMPAIGN AND PIATT COUN- 
TIES WITH EXPERIENCE TEACHING UNITED STATES HIsS- 
TORY COMPARED WITH TRYON’S LIST AND THE FORT 
WAYNE LIST 


Fre- Tryon’s Fort 
Rank Event ts Wayne 
quency Ue List 
if 
140 1 iPurchaserot lomsianawaemeicne: eer eres x 
132 2 Monroe Doctrine. eee meee eee x x 
131 3 Declaration of Independence ee. eee x x 
Oy) 4 Battle or Gettysb ule aane ser nie eit 
118 ) Missouri Gompromise. cm ee ieee ice nies x x 
112 6 Emancipationsbroclamation. emer x x 
wail 7 Discovery, ofA mericasas ere ee ee eerie x xe 
109 8 Constitutional: Convention: ae. eee ees x: 
85 9 Panama: Canal seco: cieeetghi ee ont erraiae x x 
83 10 Founding of Jamestown Colony.......... x XK 
82 11 Gold RushttoiGalitorniaeeee eee eens x x 
75 1 Rinse C@ontinentale Conenessan see ete 
vl [35s elhe Stamp cACt cn tera teloase terete eeaerne Sk xX 
71 1335) Warton 1 3t2.with Hnclandeeeree enemies x 
70 15 Articles of: Confederations. .1+ oem e sete x 
69 16 iereiieliayes Ge LENG (Cen. Scosne we poo sa ee 
68 17 Compromiserot 1/850 eee aerate x x 
65 18 Keamease Ne bias cag bi tere teet eer ee x x 
64 19055) Lincoln=DouclasmD eba teste ere enierente 
64 LO N54 PM exica ml Wilts. acai cit toe memeretens aera 
63 21 GiviliServices Retort cre ee rere 
61 a2 Wandineot theubilerims awe eter x x 
60 23, Battle on Bunker Hillier: 
58 24 Invention or Cotton Gineeseeeme ners * x 
55 D5 «Sale LhesWotkds Want wecrenctnattetes er aerate x x 


of dates (435 and 233 respectively), and there is less agreement with 
Tryon’s list and the Fort Wayne list. Hence, it appears that the judg- 
ment of this group of teachers in regard to the importance of events is 
no better and probably not as good as their judgment relative to the 
importance of dates. 

Table VI presents in chronological order the fifty-two dates and the 
fifty-one events given in Tables II and V. The earliest of the fifty-two 
dates most frequently mentioned by 164 elementary teachers of Cham- 
paign and Piatt Counties with experience teaching United States history 
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is 1453, with a frequency of mention of 15 and a rank of 51. The cor- 
responding event, Capture of Constantinople by the Turks, has a fre- 
quency of mention of 7 and a rank of 160. The date 1775 has three 
events—Battles of Bunker Hill, Concord, and. Lexington—among the 


TABLE V. Concluded 


Wres D Fort 
quency Rank Event Ae Wayne 
List 

55 PIS By | ADS CRA NES, in ree nn eee 

54 ij DredsScott- Decisions sac sees een Xe Bx 
49 2 SOM PS DGilstOVSten aera ae atte Cretan. 

49 2SeoalE Spanish AumenicanmWiatncceiemcne ke x x 
48 Som PAnIexationsofbexase sch) aac een ns. OK x 
48 Silom lebattle ofluexinetome... essere scd acme e + x 

48 31.5 | Signing of Armistice, Nov. 11, 1918....... 

48 MPM SELES Of CONCORG cn cae acdeitiy ace cvosieneb x 

47 BA Ee GOStOuR lca ba hives re icaeciuet ic iiacce oki: 

47 Sse oleeurchase of Mlonidassecoriaes Scns ses x x 
44 BO all alee dou 0 la NItLONSuryeeyacen Aes areiencdesensve ee 

44 36.5) Entrance of U. S=—World War... .......%- x x 
43 SiS) || WERE Gir WesenleGees 25 apo dame as ode se 

43 SO MIM RSAL VOL LO Sierctne ae iat mtstyeuertc tera x x 
42 40 Pane CEOTELO Sarasa meats eda ee ene) ners clsee 

40 41 Runchacero tel as came err esc hrass einer fe K x 
38 43 Battle omoaratOca aera steniorc a race 

38 43 MallWoii@uebecasncrit bentvnterk Soe. ok ere 

38 43 Nullification Ordin.—S. Carolina......... 

Sif, 45 Westward Vicviemenitoesrenmccts sine cers = 

36 46 lintroduetionmot Slaven yer naananm clays x % 
35 48 BatlogiRetonmuceacee cere. siom cuierteie tie: 

35 48 RRC AE VO! Wi] O Seems locust axetens ashe, asrholeeeiaat x K 
35 48 Battlerot Yorktowllcaoseccmnae acmrerict 

33 50). 5 || Ibe wns aunel (Glevdle lasgeyxeltavont-Gocoonaoneodc x 
33 SOM battler New Orleans aasccmeicn octamer: 


first fifty-one events. No definite date or period can well be assigned to 
the Westward Movement. A study of Table VI reveals that twenty 
events for the fifty-two most frequently mentioned dates are not in- 
cluded in the fifty-one most frequently mentioned events. The teachers 
failed to mention specifically the events corresponding to three dates, 
(1519, Beginning of Magellan’s Voyage around the world; 1825, Erie 
Canal opened; and 1914, Beginning of the World War). However, each 
of these events may be considered as included in a more general event 
that is mentioned. Thirteen of the dates corresponding to the fifty-one 
most frequently mentioned events are not included in the fifty-two most 
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frequently mentioned dates and there was no mention of the date of 
seven of the fifty-one events. 

The lack of agreement between the lists of dates and events is sig- 
nificant. Since a date is the time when an event occurred, “knowing a 


TABLE VI. CHRONOLOGICAL ARRANGEMENT OF THE FIFTY-TWO 
DATES AND FIFTY-ONE EVENTS. MOST FREQUENTLY MENTIONED 
BY 164 ELEMENTARY TEACHERS OF CHAMPAIGN AND PIATT 
COUNTIES WITH EXPERIENCE TEACHING UNITED STATES 


HISTORY 
Dates Events 
Freq. | Rank; Date Event Rank | Freq. 

15 | 51 |1453 Capture of Constantinople by the Turks...... 160 7 
161 1 /|1492 Discovieryiof Ameri calaee ei a eet vi 111 
34 | 32 |1497 John Cabot discovers North America........ 109.5 12 
20 | 46.5,1507 The name of America is suggested........... al ES) 16 

31 34.5/1519 Beginning of Magellan’s voyage around world 
25 39.5|1519-22| Magellan’s fleet sails round the globe........ 65 27 
15 51 (1565 St ‘Augustine founded Won. sor anette WSS 6 
130 4 |1607 Founding of Jamestown Colony............. 10 83 
99 17 {1619 Introductionioficlaveny a rennet 46 36 
121 6 (1620 Landing of the Pilgrims. . ree et eee: 61 
20 46.5 1643 New England Confederation formed......... Ses 29 
4 | 108. 5/1759 Falbof Quebec mete ee ee 43 38 
68 22 |1763 Treaty ofl 7 63 200-0 ee rarer yc eee ern ener 48 35 
29 | 36 (|1765 ‘ThevStamprA Ctr mci on eee ie tee enero 13.5 71 
2 | 148.5]1773 Boston’ Tea*Party ee. ee eee ee 34.5 47 
51 25 \1774 Kirst. ContinentalaConeressuaee es a ee {72 75 
Battlertof Bunker Filter ee 23 60 
92 18 {1775 Battletofivexinc ton) eset ener ails 48 
\Battle GfiConcord icc. e eee ee Sil 48 
140 7 NW RS Declaration of Independence............... 3 131 
13 54.5|1777 Battle of Saratoga... 5 heen Sees 38 
45 20 1781 { Ratification of Articles of Confederation. . shal) 16 70 
\ Battle of Yorktown. . ee eS 35 
67 23 =(|1783 ‘Treaty 0f7l 7,83 eames ee eee eee 38.5 43 
101 16 |1787 Constitutional Convention. . Fy eae 8 109 
111 11.5|1789 Washington inaugurated President.. erate es 3 Ses 16 
47 PAH tay WAS} Invention of Cotton Gin................... 24 | 58 
133 3  |1803 Purchaseror Wouisiananees: sien neers 1 140 
1804 Lewis and Clark Expedition................ 50.5 33 
31 34.5,1807 Kultonisigs teamiboa ceseere ieee naeen aaa eae 61 28 
126 5 |1812 War withjinglands4- a oer eee eer 1Se5 71 
5 97.5)1815 Battle of pNew: Orleansmer eraser nee ae 50.5 33 
2 | 148.5|1817—25) Building of Erie Canal (See 1825 below)..... 16 69 
25 | 39.5)1818 Illinois admitted to the Union.........:.... 140.5 9 
47 27.5 1819 Purchaseioi blond apne ee eee 34.5 47 
102 14.5 1820 MissourigConipromiSe see 5 118 


date” would necessarily include “knowing the event,” and in general 
the significance of a date is due to the significance of the event. In a 
few instances the significance of a date is due to a number of events 
that are grouped about it. In such a case a date might be more signifi- 


[ 20] 


cant than any one of the events. However, it is difficult to understand 
how a teacher could justify the listing of most of the dates in Table II 
as important without also giving the corresponding event among those 
considered as important. Since a considerable number of the teachers 


TABLE VI. Concluded 


Dates Events 
Freq. | Rank| Date Event Rank | Freq. 

84 20 = |1823 Monroe? Doctrines st er ee tere tee ae 2 132 

36 31 /|1825 Erie Canal Opened (See 1817-25 above) ..... 
6 86 {1829 SpollsiSystemm=e weet ter eee ae 28.5 49 
9 66 {1832 Nullification Ordinance of South Carolina ; 43 38 
55 24 |1837 IPanicrotel S83 (ame. creer ty ne ite i Ow 40 42 
28 | 37 |1844 MORES USlaarioligs 656 8b danasads Seo wae 65 27 
32 33 |1845 ANnnexalionOllexasree qi eee eee SBS 48 
26 | 38 /|1846 AGCeSSion OMmORCZON! Mert conyers ane ie 5 || 25 
24 419) (1840-481) War, witht Mexicoss ss oi. os ce ce sens 19.5 64 
71 21 |1848 Guadaloupe-Hidalgo Uiredty.n..6. 2.400. - 289 2 
13 $4. 5|1849 GoldtRushitoCaliformiauey ewe na rece ili 82 
106 13/1850 CompronmiseloteSo0 here eee ee | ald 68 
42 30 |1854 Kansas“ NevtaskacA Cin ep ete ie eae: 18 65 
12 56 |1857 Dred Scotts ecisione naa eee oe 27 54 
20 | 46.5)1858 Lincoln-Douglas Debates.................. 19255 00 
22 43 .5/1860 Secession On soutn Carolinaes]. es a. 140.5 9 
111 11.5)1861 Inausurationvet LAncolmne rn mee ee 73s, S, 6 
18 AOMET 861 =65]e Civil Waters tac crs mr choree ee cae icone ow es 75,135 55 
Emancipation Proclamation................ 6 112 
ge2 14. 5/1863 ae OL GettySburcoepe aie cee ee 4 122 
90 19 |1865 (BSG, SUMO GEN, eet oe ne ee eeoee aeOe AO S56) 30 
7283 42 |1867 Purchasevot;AlaSkager mera fer oan 41 40 
20 46 .5/1869 First Transcontinental Railroad............ 61 28 
14 53 {1883 CiviltService: Reforinsen eee es ce a: 21 63 
4 | 108. 5/1888 IBallovRerotinereeemesc mete ec cor oo 48 35 
119 7.51898 Spanish=Amenicanswatscns oe eee 8: 28.5 | 49 
15 51 /|1904 Panama Canal Begun (See 1914 below)... .. 9 85 
Ze 43 .5|1909 Peary Reaches North he Sonor eats eee ease 140.5 9 

Beginning of World War (See 1914-18 below). 
119 7.51914 ee Canal Opened (See 1904 above).... 9 85 
OMS OMA = Se Wir daw Aleve. ner inr ceptor iene aie ose ciate © 7s 3 || SS 
115 9 {1917 United States Enters World War........... 36.5 | 44 
112 10 /|1918 Sisninciot Armisticteyts ees ok. ase... s| e 3L.5 | 48 
49 | 26 (1919 ree Of Nations semen sorte sues eee 36.5 | 44 
Peace Treaty of Versailles................. 38.5 | 43 
Westward WVlovementie o eas. cee 45 37 


answering the questionnaire gave several dates without the correspond- 
ing events, it appears that they have not thought sufficiently clearly 
about their objectives in United States history. 

In interpreting Table VI the reader should bear in mind that 
dependence of an event upon its date is not the same as the relation of 
a date to the event. The date of its occurrence is only one phase of an 
event. A pupil may know many things about an event and yet not know 
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its date and frequently when it is desirable for him to know when an 
event occurred, the knowledge of its chronological relation to certain 
other events is sufficient. Hence, we might expect several of the events 
in this table to have frequencies large enough to give them a rank con- 


TABLE VII. THE FIFTY PERSONAGES MENTIONED MOST FREQUENT- 
LY BY 163 ELEMENTARY TEACHERS OF CHAMPAIGN AND PIATT 
COUNTIES WITH EXPERIENCE TEACHING UNITED STATES 
HISTORY COMPARED WITH TRYON’S LIST, FORT WAYNE 
LIST, AND THE FIRST FIFTY OF WASHBURNE’S LIST 


‘lor Fort Ase 
Fre- ryon’s urne’s 
quency Rank Names List age First 
Fifty 

161 1 LincolmeAbrahamenpte eee eee x x x 
Si 2 Washington, Georgen. ee secer x css x 
155 3 Grants UlyssesiS. smear eae 5% x 5 
150 Soule letierson, linoinia sto cierrre sneer x x x 
150 5 Oulleizee, JRODELt Baan mute x xe x 
150 Saou) Columbus, Chitstophetar. aameer. x 2 

150 SOE le WilSON, a VV OOGhO Winters cieelentaienee x x 
148 8 Roosevelta Uheodore wee eeriar x x 
147 9 Hrankliny Benjaminigss ree eee x x x 
143 10 Clays Heniver ne eerncn mince x x 

140 11 Douglas; Stephen Aue. an acer x x 

139 12 Webster: Danielzaeee orca epee: x 

128 13 Whitney-.hlis aries x x 

127 14 Rershines) Geneon) aee erin x 
125 15 JjacksontcA ndrewae eee eee x x 

123 16 Bul (one Obert ae ewan eee tee ve x 

119 17 Hamilton, Alexander =.) 0 cei x x 
118 18 IViontoe.m) iain Co cts et ete eet x 

115 19 Morse. same ben D senerenreneiete x x 

109 20 Callneiwins, [ol occ cocks costs x xi 

107 21 Cla tk Geom Ole ls ata iee x 

100 22 Seah MeO yey NCIS Be vis aden ee 

98 re syalh letesaine, WIDENING sane 6 po bBo babe x Ss 

98 IB, Dal Wcliggrly (ervey S yo con seo eae x 

87 25 Bell, Alexander Graham... 4.04. 


siderably higher than the corresponding dates, and it is possible to 
justify the omission of the specific dates of such events as the Battle 
of Lexington, or the opening of the Erie Canal. 

Tables VII, VIII, IX, and X, present tabulations of the replies to 
the request to give “the names of 30 to 50 persons in United States 
history which you believe children completing the seventh and eighth 
grades should know well enough so that (1) given the event with which 
the person was connected and his relation to it or his major accom- 
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plishments, the pupil will be able to supply the name, or (2) given the 
name of the person the pupil will be able to tell the thing for which he 
is noted.” Table VII should be read: Of the first fifty personages as 
ranked by frequency of mention by 163 elementary teachers of Cham- 


TABLE VII. Concluded 


Wash- 
quency [Rank Name Tyg | visyne | byrne 
List pee 
inc com Fifty 
86 26.5) |)/ Magellan, Ferdinand........:-- 
86 ZOeor Poherman, Win. acne as - 
83 28 McKunleyse- Winter. jane here. x x x 
81 29 Henrybatricksem oe fre x a 
74 OIL Madison s Jamessnen 6. ee en x 
74 Sil Diaris men ero permit nae x x 
74 31 IMc@ormickiG@yrus. .. 4.0. nies 
73 33 Joness (ohn raul cece on: x 
70 34 avsalle mati: Wren ere sjc nat « x 
67 Soon le Cabots Olmyty rea eero we ce ree 
67 SSeouGarrisons Win dsloy.d Ys... ae. 
65 Seoulwuatayette, Marquis dé... eh. x x x 
65 37.5 | Dewey, Adm. George.......... x x 
59 39 Stowe, Harriet Beecher......... x x 
58 40 Raleigh wsim Walter annie eer x 
55 41 VespuccmAimentvona.aaeere er 
54 42 Der Soto wre craccite acre oon cecets 
5) 43 mom bpLettya Commodore... vee cee + 
52 Amol Coolidges Calvinee cn raneee 
49 45 satesVVierkasee Nes oveieseine. soe x 
48 47 [NG ITGS IS Wits pancenoochodes as 
48 47 jlacksons Stonewall psec rer tt 
48 47 HlardimeWatrenlGaneer saree 
45 ADVE OM | PAV 1 | Ola evorastoomtetore © eiscsus oc i 
45 4975) |pAgnold Benedicta,.o. ce. -cs ee. 2 


paign and Piatt counties with experience teaching United States history, 
Abraham Lincoln ranks first with a frequency of mention of 161 and 
also appears in Tryon’s List,?® in the Fort Wayne Course of Study” 
and among the first fifty of Washburne’s List;*” Daniel Webster ranks 


*Thirty-two names about which pupils should be able to write 200 words are 
given. One hundred and thirteen other names are given which the pupils should be 
able to identify. The latter are not used in this table. 

2°The list includes the 55 names in bold faced type out of a total list of 137 names. 

This list was determined from: 

Wasupurne, Carteton W. “Basic facts needed in history and geography; a 
statistical investigation.” Twenty-Second Yearbook of the National Society for the 
Study of Education, Part II. Bloomington, Illinois: Public School Publishing Com- 


pany, 1923, p. 222-33. 
2 | 


twelfth with a frequency of mention of 139 and appears in Tryon’s List 
but not in the Fort Wayne List or among Washburne’s First Fifty. 
Although the frequency of mention by the 163 elementary teachers of 
experience decreases rapidly in Table VI, the decrease is less rapid 


TABLE VIII. PERSONAGES APPEARING IN TRYON’S LIST, FORT 
WAYNE LIST, AND WASHBURNE’S FIRST FIFTY BUT NOT AMONG 
FIFTY PERSONAGES MOST FREQUENTLY MENTIONED AS 
LISTED BY 163 ELEMENTARY TEACHERS OF CHAMPAIGN 
AND PIATT COUNTIES WITH EXPERIENCE TEACHING 
UNITED STATES HISTORY 


Champaign and Wash- 
Piatt Teachers Tryon’s Fort burne’s 
Name tie Wayne List 
List |——— 
Rank Freq. Rank 
INGE, Semel nc socdouence 63 32 x x 
XcidainGsaiia ne ae ecereete oe 114 13 42 
Baker Newton) 2 esse eace 48 
Balbodsvocsadce ocr eee ce tec 52 43 xs 
Baltimore Zonder ee 100 18 x 
Barton, Claraaen meiriar se Sn 25 x 
Benton Whomasmectaeen eee 317 1 x 
Berkeleya Goverment 143.5 8 x 
Blainesmjamespresresenete 180.5 4 x 
Boones Daniela tere 55 41 x 
Bryanse Wan) te eee eeeerete 55 41 7 
Burke, wht aoeentocyecuere set itor 317 1 x 
Cannon anG.ae eae eee 45 
Garne sic Aie ersremreerreteitee 180.5 4 12 
Garran Zawee snc ttertet ee 47 
Champlainonaaeee tee eee O1e> 22 x 
Charles I syeecn meet ee 37 
Glenrenceatn rene pret eer 40 
Clevelandy G sane 55 4] x 16 
Daniels ep us center eee 28 
Dies Dorothea eee ee 246.5 2 x 
SHO tye a WV coke te tee ene ae 33 
Elizabeth, Queen..........-. 246.5 2 U5 
iDianemo IR Woon oodnooonc 128 10 11 
Hield a Gynt ssn erent 68.5 29 x ve 


than in the case of either dates or events. Furthermore, although the 
teachers were asked to give 30 to 50 names, the total number of names 
is only 360, while in response to the requests to give only 20 to 25 
items, 233 dates and 435 events were mentioned. These facts suggest 
that the teachers replying to the questionnaire are more nearly in 
agreement in regard to names of persons to be learned than they are 
in the case of either dates or events. 
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Table VIII furnishes additional evidence of the degree of agree- 
ment of the teacher’s list with Tryon’s List, The Fort Wayne List, and 
Washburne’s First Fifty. Tryon’s List contains only thirty-two names. 
Twenty-six of these are found in the teacher’s list. The ones omitted 


TABLE VIII. Concluded 


Champaign and Wash- 
Piatt Teachers Tryon’s Fort burne’s 
Name Le Wayne List 
List |§_————— 
Rank Freq. Rank 
HochieVlarshall sam eas ene de 26 x 49 
Gompersy oedema oe SHS: 25 39 
Grecleylorace ee oe 137, 9 exe 
Hancock eseserne eee ke 86 24 aK 
larrimane beetle ee deen 46 
ld arrison® Bate oen oes oe ee 137 9 K 
Hawehorne Nic. css s se se. sale 166.5 5 32 
La yam ODI Ara es eee ene cob cts 246.5 2 x 
Elindenbereac ocean ae 50 
EIOOVEEN Peo eee tb res 71 28 43 
tuehesst C1 Bienen rr aot: 180.5 = 10 
[Ise\aiiayee Mh cece Rennes ee Bie 74.5 Dy 44 
ames lee peeve eee ras x 
Wiamess Aer rr trrtcrc tee ee a x 
lamest lilennyee scams ieee « 26 
ohnsonswArmecens aera vee ier 88.5 23 x 
Rorechenc there tare se mire vec che S17 1 22 
Watollettem harwts ee. ete: ns 317 1 35 
Wlovd=Geougerser setae ee SSil7/ 1 8 
odes. Coro aie et es eas 392 24 
Wongtelloweilasces seers oe 102 17 27 
owe eR Sores ere fens ons ons 148 7 23 
Mians helllisn|(o nuteercsrteie etree ae 74.5 Dy x 
Wise, Wie Casucosooac avn 166.5 5 31 
NMiomtcalint cece cct-rt eerie) 110.5 14 x 
Wore annem) sbamnercisiecrerts si 246.5 2D 14 
INapoleonw lic: aotes ace e 317 1 6 
Owes TeniNnass Ae staan 6 ot Coon 166.5 5 x x 
ieee Walllsaumven ete. areretats ee 106 16 mK 
IRocketell ers. liars sects eed - 246.5 » 17 
erate, JEM scnecnons vos cadool) SlesOem 4 19 
SewandseVVinisteceescunretets asker 86 24 x 
Shepaieohnyy Mee Sic mmorey aeao eae Sly) 1 x 
Trina, INMATE 9c Gein oo Gonlee 98 19 21 
\WWinglmingatoin, J, gocct beuos ot 2055 3 BE 
Wile, NV coe on aogoe ares 180.5 4 29 
Wille lintel ererenctr crete mt ims 166.5 5 9 
Walia migeiRe meee ee cas a: Sih 40 x 
Wiolltew |ccrenec scm oe csie sists 68.5 29 x 
Woo de econard rier ancras te: 20565) 3 x 


are Samuel Adams, Thomas Benton, Daniel Boone, Dorothea Dix, 
Cyrus Field, and John Marshall. Twenty-nine of the fifty-five names 
in the Fort Wayne List, and fourteen of Washburne’s First Fifty are 
included in the fifty names most frequently mentioned by the elemen- 
tary teachers. 


TABLE IX. RANKINGS OF TWENTY-FIVE MEN PROMINENT 
IN CIVIL LIFE BETWEEN 1765 AND 1865 


163 é 
Elemen- Bagley’s 
tary Ades 
: urne’s 
Nene ats Text- nie Histo- | Maga- List 
perience books ae rians zines 

Lincoln, Abraham..... 1 1 1 2 1 1 
Washington, George... 2 3) 4 1 3 2 
reeset sihomeasiecrer 3 3 2 3 2 3 

ranklin, Benjamin.... 4 10.5 3 6 4 4 
Clayzulentnygener acre 5 8 10 7 6 12 
Douglas, Stephen...... 6 1G. 5) 20 15 14.5 11 
Webster, Daniel....... i 14 7 5 i 7 
Jackson, Andrew...... 8 4 8 8 5 6 
Hamilton, Alexander... 9 7 5 oa S)5) 5 
Monroe; James........ 10° 10.5 2 17 8 15 
Calhoun slohneGee ae. 11 14 14 10 wi 
Hlentya Patrick er. 1 12 21 16 23 17 
IDERARE, JICHISISGIM, 5 ou oc he) 205 15 18 11 8 
Madison, James....... 1305 6 11 a i) 9 
AcamSse/ Olmert 15 5 6 11 125 10 
Miaymliohnvne keer cole 16 24.5 23 14 23 
Adams, Samuel........ 17 16m 18 13 
aylor Zachary. 18 2255 25 23 21 
[Bure INA CONG, sgndoacs 19 P35) 24 25 ily 16 
Adams, John Quincy... 20 9 S i M5 13 
Harrison, Wm. Henry... 21 24.5 17 24 23 
lee alohnor wes aon 22 18,5 | ©19 22 20 
Van Buren, Martin.... 23 14 22 20 1205 
Rolkeplamest Kvn: 24 20.5 16 19 19 
Buchanan, James...... 25 Se 13 21 14.5 14 


The fact that a large number of names included in the teacher’s 
list and in one or both of the first two comparative lists do not appear 
in Washburne’s First Fifty (See Table VII) suggests that it is not very 
satisfactory as a basis of objectives in United States history. This con- 
clusion is strengthened by an examination of ‘Table VIII which gives 
the other names in Washburne’s First Fifty,?* and is also suggested by 

*One hundred thirty-five of the 360 names given by the 163 elementary teachers 
were found in Washburne’s complete list. In several cases the agreement in rank is 
relatively close: Abraham Lincoln 1-2 (The first ranking is that for the Teacher’s 
List), Theodore Roosevelt 8-1, Thomas A. Edison 23.5-30, James Buchanan 202.5-206. 
In many cases there are striking differences: William H. Taft 45-4, Mark Twain 98-21, 


Ralph Waldo Emerson 127-11, Jane Addams 114-42, Charles E. Hughes 177.5-10, 
Patrick Henry 29-239, R. M. Lafollette 314-35, Alexander Graham Bell 25-194. 
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the fact that it is merely a statement of the names encountered in read- 
ing certain types of material; it does not purport to be a determination 
of the historical knowledge needed for other purposes. 

Tables IX and X present additional comparisons with the ranking 
of certain names by this group of elementary teachers. Table IX gives 


TABLE X. RANKINGS OF TWENTY-FIVE MEN PROMINENT IN 
MILITARY AND NAVAL AFFAIRS BETWEEN 1765 AND 1865 


163 
Elemen- Bagley’s* 
< _ ay : Wigs 
ame eachers urne’s 
of Ex- | Text- she Histo- | Maga- | List 
perience books dine rians zines 
Washington, George... 1 1 4 1 3 1 
Grant, Ulysses S...5..- 2 3 1 g) il 2 
Meey Robert) 2.2.2. 3 2 3 3 2 3 
Jackson, Andrew...... = 23 9 11 (ae) 4 
Shermans VVirnsw le cee 5 4 2 4 (On) 5 
Jackson, Stonewall.... 6 1235 10 5 8 8 
Arnold, Benedict...... i 9 § 21 11 9 
lower Blsas esas. oo 8 8 DOS 20) 
Sheridan, Gen. Phillip.. D5) 16 13 9) Q,5 6 
Taylor, Gen. Zachary. . ONS 14.5 12 15 
Farragut, Adm. D. G... 11 23 6.5 6 11 
Burgoyne, Gen......... 1) 11 18.5 WHS 125 
Harrison, Wm. Henry.. 13 DS, Ue 5) 19.5 
McClellan, Gen. Geo.... 14 6 8 8 4.5 di 
Scott, Gen. Winfield... 15 14.5 11 10 14 
Gormywallis\ord..-.... 16 5 14 16 16 
Hooker, Whomas.. 5... iy) 23 18.5 LORS: 9.5 
Eihoimacs GeouHleae aan. 18.5 17 21 13 
Gale G ener rete ae 18.5 19.5 235 24.5 
Meade Genres ene oe: 20 23 22 14 4.5 10 
Johnston, Gen. Joseph . 2k 7 15 12 16 
Greene, Nathaniel..... DDT) DoS) 6.5 i 16 
Harly, Gens Jubal... 205 IG) 5 2355 24.5 
Chntoniy Sir Henry... 24.5 10 18.5 ee 58) 
SCHUVIEr eer eee eS nee ss 24.5 18 16 23 


4Certain obvious errors in ranking which appear in the original table in the Seventeenth ,Year- 
book have been corrected in this table. 


six rankings for twenty-five men prominent in civil life between 1765 
and 1865.2° In general the ranks determined from the frequencies of 
mention by the elementary teachers of experience agree closely with the 
rankings reported by Bagley. It is significant that eight of the names 


The original list is given in: 

Marston, L. E., McKown, H. C., and Bactey, W. C. “A method of determining 
misplacements of emphasis in seventh and eighth-grade history.” Seventeenth Yearbook 
of the National Society for the Study of Education, Part I. Bloomington, Illinois: 


Public School Publishing Company, 1918, p. 95. 
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do not appear in Washburne’s List and Samuel Adams was not included 
in the magazine list reported by Bagley. 

Table X gives similar information for twenty-five men prominent 
in military and naval affairs between 1765-1865.%° Six of these names 
do not appear in the magazine list and fourteen are not found in Wash- 
burne’s List. 


TABLE XI. MISCELLANEOUS FACTS HAVING A FREQUENCY OF MEN- 
TION OF TEN OR MORE AS GIVEN BY 152 GRADE TEACHERS OF 
CHAMPAIGN AND PIATT COUNTIES WITH EXPERIENCE 
IN TEACHING UNITED STATES HISTORY 


Rank Hactw. Frequency 
1 Populationrof thesWnited states ee ie tee 65 
2 Three forms of Colonial Government)... o-1.+5-1 5-5 ill 
3 Costiof Civile Wabash ssi reciente cuter seseaedenetner 38 
4 Péeriodiot Reconstructione- recess ¢2 eat lenseer ton aatar 27 
5 Amendments to Constitution..+..202 2.026. es% oi 15> 26 
6 Underground) Railcoadieersce ete ser elise tt eietraes 24 
i inanciala Cost of Worlds Wat) nuns eee tiene tei ee 23 
8 Departments of United States Government............ 22. 

Washington—Capital of United States................. 20 

10 Powers, Duties of United States President °-.2.....2-- 18 

11 Laws-of UnitediStates (how: made) me aac eee cee 17 

12 BlectionrotiPresicdientanwm-rxc ce moti ete ee een 15 

14 PresidentisiCabinetucs cance crta na cho he etre ee cee eee 14 

14 Senate of the: United SO tatesca seas ot oe eke eoeinee mere 14 

14 Qualification of President—United States.............. 14 

16 Popular Sovereignty ccc aise sts oe eta oe Cet eee 13 

18 ‘Thesblectorall Colleges. trysaa tac en tesieetoe cite ee 12 

18 Eraot GoodiHeeling... weet cine oie eter een 12) 

18 Initiatives Réferen cui, Iecallitrre mr nee tere rete 12 

20.5 DevelopmentiotsRalrondsa ss eithe ei een ae eie 11 

20.5 TTarisisie cites ware orp me ctahs wise Cckcle he athe mice eerie mone tata: 11 

23155 Political. Particse nt. aeroe esesuls celeste tere cone 10 

BS}. 5) Immigration, © .2< se: oe cute <fectine tre ona eee ee 10 

235) Protectiveul anitia. cnc ein oe ct etree omiene riers re een 10 

23a LaKoRSS, Ost RUS ISM EKG Soo be boobed hoo Wao mE asoolun Ke 10 


Miscellaneous facts. The fourth request of the questionnaire was 
to give 15 to 25 facts not included under dates, persons, or events. The 
total number of facts mentioned in response to this request was 602. 
Table XI gives those having a frequency of ten cr more. The high total 
number of facts and the relatively low frequencies indicate much lack 
of agreement concerning the miscellaneous facts that pupils should 
learn. 

Classification of thought questions. In handling the 2707 questions 
submitted by the teachers those that appeared to be fact questions were 
eliminated. ‘These included questions such as: “Name three Spanish 


“Ibid, p. 96. 
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explorers, three French, and two English.” “Locate on the map the 
place each discovered and give the date.” “Give three recent amend- 
ments to the Constitution.” Many questions were retained which might 
involve thought responses under certain circumstances, but which 
probably would call for fixed-association responses, An example of this 
is: “Discuss the abolition movement, giving reasons for and the effects 
of it.” On the whole, the teachers seem to have had a pretty good idea 
of what constitutes a thought question. Three questions were so ex- 
tremely ambiguous as not to be usable, and five questions were so 
restricted to Illinois history that they were judged to be inappropriate. 

After all eliminations had been made 2500 questions remained. 
These were then classified roughly into nine groups corresponding to 
nine major periods of American history: 

I, Discovery and Colonization (1492-1699) 
IJ. Founding of a New Nation (1700-1783) 
III. The New Republic (1784-1814) 
IV. National Expansion and Sectionalism (1815-1860) 
V. Civil War (1861-1865) 
VI. Reconstruction (1866-1870) 
VII. Industrial, Political, and Social Progress (1871-1897) 
VIII. Beginnings of United States as a World Power (1898-1912) 
IX. Accentuated World Relations (1913-present) 

The next step was to classify the questions in each of these nine 
groups into subordinate and more homogeneous groups on the basis of 
the topics involved in the questions. Table XII gives a brief summary 
of this classification. Of the 2500 thought questions classified, 275 re- 
lated to topic I, “Discovery and Colonization (1492-1699).” Of these, 
100 related to subtopic A, “Discovery and exploration,” 170 related to 
subtopic B, “Colonization,” and 5 were of such a miscellaneous char- 
acter as not to be classifiable under either of these larger subtopics. Of 
the 100 relating to subtopic A, 2 dealt with “The Norsemen,” 72 dealt 
with “Old World conditions related to the discovery of America,” and 
so forth. Of the 72 just mentioned, 34 related to “Political, economic, 
and social conditions” and 38 to the “Advancement of knowledge and 
thought.” ; 

Table XII shows the topics of United States history which this 
group of teachers think pupils completing the seventh and eighth grades 
should “know about” so that they can answer thought questions relat- 
ing to them. The number of thought questions classified under the 
several topics may be taken as a rough index of their relative importance 


as judged by this group of teachers. 


[29 ] 


TABLE. XII. TOPICAL SUMMARY OF THOUGHT QUESTIONS 
Topics No. of Questions 
I. Discovery AND CoronizaTion (1492-1699).............- PPT) 
iN. ee and lex ploratio linn sam cco sacle tee senete ete ene tater ar 100 
“bhesNefrsemienn. ane eee ris seein eh lerets iets 2 
% Old World cond. related to discov. of America. HZ 
ay Politicaly economic, aadsocials\. 1.1 etre 34 
b. Advancement of knowledge and thought. . 38 
Se iNaiming of American miei iets eerie ree: 6 
4, Evaluation of discoverers and explorers......... 20 
Be Colonization... «cee oan ieee cierto ie 170 
lea Motivesttoncoloniza Hones eerie eet trier 36 
Dm Claimsrot utopea isp Ow Cis wera tienen tere 12 
3. Success of European powers as colonizers........ oul 
47 Colonial coverninente ma sae eis ciieetoe aieitertaler= 25 
5. Influence of environment on colonization......... 9 
6mlitetand character of thescolamistsmmrer ete 13 
Te Relations of Colonists to) md ians eerie rine 24 
82 Religiousitolerance sane eye ie rineine etre teria eo ©) 
9° Colonialveducation=em. asta ee ote tee 2 
10. Contributions of colonists to later Am. life....... 9 
CG. Miscellaneous: (35 Ma Sen etna keine cetera erin ioe 5 
II. Founpine or a New Nation (1700-1783) ..............-. 274 
Ay Colonial conditionsnecencral ee erent eee 35 
Ik Comparisonton colontess.: meer etree 7 
2 LAVIN CONCGITIONS. gee eae eer inners cree etree 5 
3. Commerce, industry, and communication........ 13 
Baexplorationsic techies) Vest aqme an aera erence 9 
Cr irench andi indian Warea-jerieeers eae eerie 49 
Ik), Causes: Saxrcienc oo a orcas aati einer IER Rae rane 16 
2: Cai Pavensigos se cee a6 vi cielo, oe Sacre Serres EE 11 
Resultsin; Src yane oat arto ema ee 22 
D. The American Revolution) -.socnu neti eee Or 158 
I. Causest : rin cris phan ere ee eee i) 
2s Cam pallens sie. saikion Or, Hore rae era oe eae ee ee eae 22 
Bis Results... h.<. Santee Mere et ee MM roe eee eee 13 
45 VP reaty Ol) Peace v.04. Soe SO ee eee eee 3 
>. Declarationiot independence: sani rn ee eee 6 
6 Attitudes or Mnglishvand Colonistsws eee 5 
7. Conditions during and immediately after........ 6 
sole MBE el) cinta arora de Mansel coe titan © orieindo Garo bined 6-6 10 
D5 USAGI HOE HAMANN 5 soo kaon Ac donborsawnouc 10 
LOM iran cersprelationnet. ce eects etme tienen mee eres 8 
Be HorcesstowerdmotnatonnoteayUilO 0s ynien tte teen 21 
Es Miscellaneous, npc euct cnn cee een eee tee 2 
Lie lreNew Reus ric(784 1514) eee ee 304 
A. Organization of the Government.................-.- ig 
lS Dithiculties merase or eee ete 21 
ANAND VCO MACS MMO 5 oon pon dsagcensonoue 48 
ax Weaknesses ar mntcsta uni ccna rein ener eee 20 
beaComparecdiwiths Const tutional ene er 28 
S, (Coinsinhatistom (meriiomeall)). 5 5o0cecoscccescncoouce 41 
as CAMENCINE Stee het MOT eR ono oe een eee i 
b. General plan of government. 9, ..../.6... 69: 12 
CAC MInIStrativie depantimen ttre h elmer 4 
des Wecislativedepartin cnt settee ita 12 
eo Judicial epartmentas een en eeee eee iret 6 
25 SUNS) COMBMAUACTNS  noocovcosccassaccenasdvcuss 3 


TiVe 


TABLE XII.—Continued 
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Topics No. of Questions 
BuWevelopmentot the West). oa. vs sodden décce cs 58 
(ics BONG os (SCE OTA. eat ra a er er 14 
PANU CoeWaba MOVE Ment: oe el oe ad ee 36 
SOPORCINAMCE OMT Ree Ree po NE yew ye eee oe 8 
Cena east meaner e ae teeta ae Or ee ee es. 13 
Dy Reliticaltiscuccemean aera ce ee ey ey te 19 
E. Neutrality during French Revolution................ if 
F. Washington on foreign relations...............0000-. 2 
CSV A OTs Ramee se RA ce le SP. hee se 2 53 
UE Causes eet ee eee ean ee re eee eek 13 
PCa npeargns sarees e rns Ae aes Eocene SSE eRe E a 
Sec ULtG APR rent cs oe Been fae ae ee 18 
4. Compared with Revolutionary War............. 1S) 
H. Commerce, industry, and communication............ 21 
Telivinercondutions= sewer eee sein eee 6 
pJegelzcacl Grs ere e ee me Nee eles ae he ve ag fe Me 11 
Kem Viiccellameorspeme wee hee stn re eee wat Nege ot 1 
NaTIonaL Expansion AND SECTIONALISM (1815-1860) .... 
ee Developinentand expansion ann saan eens serene: ae 265 
[pe ivin eeconcdttiOn Steet tr aa ere Seon ee + 
DaplinverclOn seman wees Se eee eats teil s cee oe 28 
3. Commerce, industry, and communication........ Wa 
AaMUCTITOLIal ACG WISICIONS AaAam esis tees tea: oy 
Fas MOIS NS CAL da erences am ape pale ogee ate arma 12 
bee louisianagpurchascser sa. ey ene eS 24 
(i, UENIOYENG IEW one Bg Eee ee ar ace meet Cee onCne ae a 4 
cep Gadsden Durchascuee rata oe pre e n ee 1 
Os (OPS Heialins, 5-ous biat. Sts REuGromD ens Co or OR Oot rere 5 
5G TAUNTS 255 yatta bret ee cr nese TR ene 6 
SeGoldpRushscosGalitorntase atm sheen: ee 9 
GemMiomeoes Docthinemer rc ves caacins eee Orca eis 37 
Vee Roliticalepartessandiclections mech sees: 13 
Sap Rolictessota|ackSonem re Sater ae ek cris ee 10 
OmEinancraliconditionssecmassetece oe ee Sia tee 14 
OSM \Wiatgawatc hei exicoemwaeacie tsar tase cons a.c-oe sce 13 
aege CAlISeS per Men ee nce: RS eet tate ea teat i} 
Beamoe ction alismmas- perce eek Soe oe ee eee aie se eee 347 
leeStruerledon balance otspowetes ere. c-mie ss ser 4 74 
de lethitaannexyand state admissions sone. 5 22 
DemViissounie Compromise mmnriaecmen tiie rilore aD) 
CH Compromise of 150) mermemor see e tn ee se 11 
Gem ieanisasaNebraska [il lsemnminas seis coe riches = 19 
mal redgscoteGasen arias eases oe one see 26 
3. Interrelations of Missouri Compromise, Compro- 
mise of 1850, Kansas-Nebraska Bill, and Dred- 
SGOL CE CASCH a ae ALA end Minna etree ae 13 
AmNiationalaycuotatenipit Simm ames cen telev chasis: 46 
Dae NIU Uni ea COMenremr ees aenesie eet tec te wiel ene pesshe.« 30 
DaSCCeSSIONe mer tt chr natareencr teres cles wae 16 
5, iLimeolhn Demalas Goes cagscstocane pa coseodur 21 
Game Dolitionemoy.eine Nite erent ase rie istic te 20 
Ths, TRIES: CO GENOA vicloic big DARD oe Meer IO On Es 11 
8. Cond. favorable and unfavorable to slavery...... BP 
9. Influences leading directly to Civil War......... 56 
10. Comparison of North and South..............-- 42 
Til, HGR. foco asen ote oon es ObG UD Udo Dee Ub m Ec 6 
GREMiiscellamcouse ss pees nate in reine ir el nie ae 7 


TABLE XII.—Continued 


. Topics No. of Questions 
Vie, (eral Wee GIS OSS) podittcc onodun oceeoncdonnc coc o60an 109 
Wa Campa easinacrein see teicterspectien Recieiere here isola tear air ien sp) 
Be Emancipation Proclamationeryeetstelsneests teeter ise Pip) 
Gal Biiances oct cer cciere mesieiertiheiantcae cies citeNe ee ore ets 6 
DeaRelation otmbenglancdeto nr -wteittterts tira siete tts titres 5 
E. Compared with Revolutionary Wate. ..9-+ «+e 9+- 1 
Be Tincolns at citude:. coches emacs atone eltwieseie aula st Dap) 
Gh Leaders, oc copie Oh cere nies) te cece Soe eeneter apearsgaene oe 13 
IE Valiations aoacirettrn ter aticte elo euecinn es otee are 4 
2 Compared: withiearlier leadersac recs syoitertne ors y 
HieiViiscellaneousctsciic ciiecine ciniee en eee pr evs(encisisie ines 8 
VI. Reconstruction (1866-1870) .o..-...0cseeves nese s nee 104 
NeeResults or the Wivils Wat cctenc cca ers cites ere Netto 26 
B. Problems and work of reconstruction. ..............- 48 
Cel he-raceiproblemiyau. «scm acute monet ceo ert nce 10 
D. Commerce, industry, and transportation............. 15 
Ee eMiscellancouss sesame ome chat caea neste a ola eleneriouee Sy 
VII. InpustriAL, PoLiticaL, AND SoctaL Procress (1871-1897) 137 
Acalnventions yan im viemCOLS as eyiereicta ei steieiersieie eee eis 45 
Be Politicalicomditionsih accta<ck ornsecereecrie eerie 4 
Co WRefoririss vk buctescccte tos lorene tenes te eroter austen eae Rite etonote es neiors 35 
GayilliserviCer. cco antronvis ret, eit asunre taoloue Re Me eter 24 
OeAustralianpallotcsse acces cen cots bette acinar rare 9 
3. Interstate commerce commission,................ 2 
De hinancralyconditionspesssatai oe a eteetecre aeeeee reee 3 
E. Commerce, industry, and communication............ 23 
Biivabarrand capital eryrcv sincere tsreerter c oiver ei ane 14 
GeeUrbamzationte. css aereheeh ce eaters ere ate 9 
Hie Miscellancous.. tacit encom tate he ere tote nee rae orate 4 
VIII. Becinnincs or U. S. as A WorLp Power (1898-1912)... 107 
INS Syopnoighiae Vena tice WEN s 5. occas mo ca OOo Goo Rosae oe 29 
aa eneral e's cachet cyan aon tore ee ne oe 1 
DSA GAUSES iets, event. comterna eer Sear Reco ee eT 24 
Sa FROSULES tac anarar ok ao, ohare eee ree 4 
B eres: Of OUtLyin POSSESSIONS NAN IeR tee een ere 19 
CDA ae sits des deere oaks A Oe Eee B 
: PI p Pines ara poae cra oemaeioe. heen Soe a ee te 15 
Yl IEG iP Wilt ems Thelen anne beet ay ea seh tk Tet He Uk a) 2 
Ce Relationssof Was) with other nationsm see eee 13 
[South Americanat et ond are a ee ee ee 7 
2. Other countries than South America............. 6 
D. Panama Canaleacem een niece ace teeta eee 36 
E. Natural! résourcesve quasar ei e ee eee 4 
B.. Leadérs:,.. : (aaa oie eee eee 3 
Gs Miscellaneoussc eyc.cg ee ee eee 3 


In the Appendix representative thought questions are given for the 
topics having the higher frequencies. In general these questions are 
modifications of those submitted by the teachers. The purpose was to 
incorporate in a comparatively few questions most of the ideas involved 


“Mr. R. E. Norris formulated most of the preliminary statements of these ques- 
tions. 
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TABLE XII.—Concluded 


Topics No. of Questions 
IX. AccentuateD Wortp Retarions (1913-present)......... . Sal 
A MN VOLIGSRCLACIONS Somer tte Ae eye, ee ee 330 
iL Noval ORS 0 85 hi eee ge a eet en ea) Pn 136 
alte CAUSES Ene penta Peer racist ce RI CR aos ieee 6 
DaeReasonssorentrance ol Ws Smee eee ie 55 
Cum Wate pOUCclesion Ua Sac ac casero te ee mira 9 
Cap Gaimpalonsrme nae eer te ero ee & 12 
cm Methodstotewarlarces a wate reser 18 
feboartuplayedubyalls Suadaaastt: coer 7, 
GamesuleS canner riyeh er ets cor ee eas 29 
PMRECONStIUCtION YG |. eens one. ancy atari kph SR 31 
aah CON GLELONS Heer eh ciepa ci Neu sche e ye errant tae ie g) 
b. Compared with recon. after Civil War........ 22 
Sm ilsomesnacmminiStrationeenn tae element ere ae. 13 
4. League of Nations and World Court............. 36 
Se Urseinmrclation.to other nations sees ee 67 
AEGElIe tape ter date ort nistarsc ke tam ny doce PR coherence ily 
beeWlonroesDOctrines 5 ajnctn satiate) oa eice 27 
eu Goveraments! compared sane eda suse ree sie: 6 
dep ositionrot US asia, Powel. seems eee oe 10 
em Policiesioiacduibing territonyaar te eases: 7 
See linmrsratiomurwrn ty ad eta cr ts. «aimee cosines © wien e 47 
Bam mECED al at QlEG Mame stata tetera a icce iis ler erarc aio ye eustele oregers 1D 
Heme SISlatlOu ye teae a Nace metal eis. oe teie Case Gon eke 32 
a. Government control of railroads............. 9 
Dapbederalereserye, panksmenyerncrcasscivscao aes 8 
CUM NV OMMATIES WEEE DOC Satay anareholec ks sic s epeuscete resus 10 
Gee Brohibition west se see ahae cin acceha corral walt Bae 5 
Degcarisecn dataxa COM « somtes etches fants sos dsmeeshsGbeeen © ay) 
Sem RolicicalepanticSmcmersthadnc citer ce sisicitelen ao aetorars = 25 
AS Generallisocialrconditionsin. ste ejela cls elie areas 22 
Da lViunicipals povermmen tir. cm-iete -meckeloel se icieciteicas 4 
GurA waa Oram ect ae ee co etamiterente eter antiorianetsit a is oeeiaos 7 
(GePlcaderstotsthe: periods jim </oieig seit wes ieee Soil ensyote eaten 9 
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in the many questions furnished by the teachers. For example, the 
seventy-two questions relating to “Old World conditions related to the 
discovery of America” were reduced to eight questions. Questions were 
framed in this way for only the more important (approximately three- 
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fourths)*? of the topics. These topics were selected on the basis of fre- 
quency of mention, supplemented by the judgment of the writers. 

No comparative data are available for evaluating the thought ques- 
tions reported but as they were studied during the process of classifying 
them, the writers came to have much respect for the judgments of these 
teachers. One of the most significant criticisms of the questions is that 
many of them, especially those relating to the more recent periods of 
our history, are so difficult that pupils completing the eighth grade 
cannot “think out” satisfactory answers. In fact many of the questions** 
would be difficult for college students unless their answers are judged 
with reference to very low standards. A number of the questions might 
be taken as problems for graduate theses. When such difficult ques- 
tions are asked elementary school pupils, their answers at best will be 
general, incomplete, and frequently not clearly understood although 
given dogmatically. It seems reasonable that the continued practice of 
asking such difficult questions and the consequent acceptance of low 
grade responses as satisfactory will tend to make pupils uncritical and 
discourage reflective thinking. 

Although many of the questions may be criticized as being too 
difficult, the wide range of topics covered and even the presence of 
dificult questions are indicative of the efforts of the teachers to empha- 
size objectives other than those commonly described as memorized facts. 
This is to be commended. 


Use of the results of the investigation in formulating objectives. 
In addition to answering the questions stated on page 8, the data 
presented may be used by teachers in formulating the objectives of 
United States history in the seventh and eighth grades. Tables II, III 
and IV present the best available information in regard to the dates 
that pupils should learn. Tables V to XI furnish information concern- 
ing other classes of facts. Table XII and the Appendix furnish a state- 
ment of the types and content of the thought questions pupils should 
be able to answer. 

In formulating objectives the teacher should bear in mind the expo- 
sition of knowledge and memorized facts beginning on page 5. Pupils 
should memorize a number of historical facts. It is not unreasonable to 
require them to memorize thirty to fifty dates and a somewhat larger 


“However, these topics included slightly more than ninety percent of the 2500 
questions that were classified. 

“For example, “What are the chief effects of free schools and free speech on 
national life?” “Trace the social development of the West from the time of its settle- 
ment to the present.” “What is the relation between democracy and education?” 
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number of names and events plus several miscellaneous facts. However, 
the teacher should distinguish between “memorized symbols” and real 
knowledge. For this reason she should emphasize thought questions as 
objectives. In doing this it is necessary to bear in mind that recognition 
of thought questions as objectives does not mean that the pupils are 
to learn the answers to certain specified questions so that they can 
recite the answers when called upon. Ability to answer thought ques- 
tions means the ability to answer “new” questions or at least questions 
for which one does not remember a ready-made answer. Hence, the 
teacher who includes “ability to answer thought questions” among her 
objectives is attempting to engender ideas, facts and principles which 
the pupil will be able to use in answering new questions. This type of 
objective also includes training in the technique of using knowledge in 
answering thought questions.** 

The information reported in this bulletin may be used also as a 
guide in formulating examination questions. The list of thought ques- 
tions given in the Appendix should be especially helpful. Questions for 
an examination may be selected from this list but it should be helpful 
also by suggesting the form of questions and the scope of the topics to 
be covered. In this connection it should be noted that the list represents 
merely the concensus of opinion of a relatively small group of elemen- 
tary teachers. Therefore, it should not be considered as final or even 
as authoritative. 


“This point is elaborated in: 
Herriott, M. E. “How to make courses of study in the social studies. 
etin, Vol. 24, No. 5, Bureau of Educational Research Circular No. 46, 


” Univer- 


sity of Illinois Bull 
1926, p. 9-10. 
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APPENDIX 


ILLUSTRATIVE THOUGHT QUESTIONS 
GROUPED BY TOPICS’ 


I. Discovery and Colonization (1492-1699) 


A. Discovery and exploration 
2. Old World conditions related to discovery of America 
a. Political, economic and social 


(1) What were the chief political, social and economic conditions in 
Europe during the fifteenth century which led to the discovery of America? 

(2) How did the social, political and economic conditions resulting 
from the Crusades play a part in the discovery of America? 


(3) How might the history of the United States be different if Charles 
Martel had been defeated at the Battle of Tours? 


(4) How did the control of the overland trade routes by the Turks 
lead to a need for an all-water route to India and the discovery of Amer- 
ica? 


(5) Compare the motives of Columbus which led to the discovery of 
America with those of Queen Isabella. 


b. Advancement of knowledge and thought 


(6) How was the time of the discovery of America affected by or re- 
lated to the advancement of thought and learning in Europe? 


(7) How did the changes which the Crusades brought about in Euro- 
pean thought affect the discovery of the new world? 


(8) Compare the voyage of Columbus with one over the same route 
today. 


4. Evaluation of discoverers and explorers 


(9) Name the outstanding achievement of each of the following men 
and tell why you think it is more important than any of his other achieve- 
ments: (a) Columbus, (b) Vasco da Gama, (c) Magellan, (d) Drake, 
(e) Hawkins, (f) Frobisher, (g) Raleigh, (h) Champlain, (i) Smith, 
(j) Dale, (k) La Salle. 

(10) Which of these explorers made the greatest contribution? 

B. Colonization 
1. Motives for colonization 


(11) Compare the motives that led the French, English, Dutch and 
Spanish to colonize America. 


(12) How did the motives for planting colonies in America differ 
among the various English groups? 


2. Claims of European powers 


(13) Compare the claims of the European nations to America or parts 
of it. 


See Table XII and pages 28-34. 
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2. Claims of European powers (continued) 

(14) Why did the Portuguese not object to the Pope’s Line of Demar- 
cation? 

(15) What effect did the defeat of the Armada have on the future of 
America? 

3. Success of European powers as colonizers 

(16) Compare the success of the various nations as colonizers. 

: (17) Rank the European nations in the order of their success as col- 
onizers. 

(18) Compare the advantages and disadvantages of the different plans 
used by the English in colonizing America. 

(19) How was England’s mercantile system related to her colonial 
policy? 

4. Colonial government 

(20) How were the colonies classified and what colonies came under 
each group? 

(21) How do the three systems of local government compare with the 
government of your state? 

(22) Which of the three systems of government do you favor? Why? 

(23) What effect did the governors of Virginia have upon the settlers? 

(24) Compare the Jamestown and Plymouth colonies as to government. 

(25) Compare the Massachusetts Bay colony and Plymouth colony 
as to government. 

(26) How did the Navigation Laws affect the Virginia planters? 

(27) What is the significance of the Virginia House of Burgesses? 

(28) Discuss the government of the Connecticut colony and show how 
unwise rulers weakened the Dutch power until they lost first Connecticut, 
then Massachusetts. 

(29) How was Roger Williams’ wisdom shown in the government of 
Rhode Island? 

(30) What was the importance of the New England Confederation? 
Would such a government be satisfactory today? 

(31) Compare the attitude of the Stuart kings toward the English 
people with that of the royal governors toward the colonists. 

(32) Compare charter colonies with royal colonies as to government. 

(33) What was the relation of an English colony to the mother 
country? Why were the English colonies in America able to become al- 
most an independent nation? 

5. Influence of environment on colonization 


(34) Have the physical features of a country any effect upon the life 
of the people? How did the physical features of New England affect the 
lives of the early settlers? 

(35) How were the mountains responsible for the strength of the 
English colonies? 

(36) Why were the first settlements in the United States near the 
coast? Why was the movement westward so slow in starting? 

(37) Why was it difficult for Gilbert and Raleigh to plant colonies 
where they attempted to plant them? 

(38) Explain the phrase, “The Lost Colony.” 
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6. Life and character of the colonists 

(39) What were the chief characteristics of the Pilgrims? Compare 
the life of a Pilgrim boy with that of a boy today. 

(40) If the Pilgrims had established themselves in Virginia would they 
have used slave labor? Give your reasons. 

(41) Why did the Pilgrim leaders not rule instead of getting the ship’s 
company to sign the Mayflower Compact? 

(42) Compare the Pilgrims and Puritans. 

(43) Discuss Puritan leadership in the light of Roger Williams’ ban- 
ishment. 

(44) Compare the Jamestown colony and the Plymouth colony as to 
types of people. Why did the homes of New England differ from those 
of the Southern colonies? 

(45) Why were the first settlers in Virginia unfit for Colonial life? 

(46) What was the significance of the coming of the Cavaliers? 

7. Relations of colonists to Indians 

(47) Compare the life of the American Indian with that of the col- 
onists. 

(48) Why did not the Indians prevent the European nations from 
seizing their land? 

(49) Were the Indians a help or a hindrance in the colonization of 
North America? What has been the influence of the Iroquois Indians on 
American colonial history? 

(50) Were the colonists justified in taking the land from the Indians? 
Has the United States made proper amends to the Indians for forcing 
them from their homes and lands? 

(51) Why did William Penn and the Quakers get along so much 
better with the Indians than did many other groups of colonizers? 

(52) What mistake did Champlain make in his dealings with the In- 
dians? How did the English later profit by it? 

(53) What influence did Roger Williams have with the Indians? 

8. Religious tolerance 

(54) Explain Salem Witchcraft and give its chief effects upon the 
colonists. 

(55) What deterring effect did religious intolerance have on coloniza- 
tion? How did the religious belief of Martin Luther influence the early 
religious history of the United States? 

(56) Compare and give reasons for the differences in the religious 
views of the people of the New England colonies and those of the South- 
ern colonies. 


(57) Compare the treatment of settlers in Maryland under the Tol- 
eration Act with that of “unbelievers” in New England. Discuss the 
persecution of the Quakers. 


10. Contributions of colonists to later American life 


(58) How have the colonial ideals of political and religious freedom 
influenced our moral and national life? 


(59) What are some particular contributions to our general customs 
which can be traced to our New England forefathers? 


(60) In what respects was the New World a continuation of the old? 
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10. Contributions of colonists to later American life (continued) 


; (61). What do you think would have been the chief changes in our 
history if the English colonies had not been founded in America before 
the eighteenth century? 

(62) What effect do you think it would have had on the colonization 
and development of America if Columbus had landed on the coast of 
North America? 

(63) If Spain had conquered North America as she did South America, 
what difference would it have made in our history? 

C. Miscellaneous 

(64) Compare the life and customs of the early American Indian, 
making use of any direct information you may have of the tribe that 
occupied the land in the vicinity of your home, with the life and customs 
of the American people today. 

(65) What effect did the discovery of America have on Spain? 

(66) Name the chief expeditions of Spain, England, France, and Hol- 
land, and tell why each one was significant. 

(67) Compare the Massachusetts Bay colony with the Plymouth 
colony as to types of settlers, government, and success as a colony. 


II. Founding of a New Nation (1700-1783) 


A. Colonial conditions in general 
1. Comparison of colonies 

(68) Compare the Massachusetts and Virginia colonies as represent- 
atives of Northern and Southern colonies, and show how their differences 
in occupation and climate affected their government and development. 

(69) Why were counties more naturally formed in Maryland than in 
New England? 

2. Living conditions 

(70) What are the chief differences and causes of differences in the 
colonial life of the New England and Southern colonists? 

(71) Compare life in the Middle colonies with that in the New Eng- 
land and Southern colonies. 

(72) How do the homes of the common people in the colonies compare 
with those of the laboring class today? with our homes in general today! 

3. Commerce, industry, and communication 

(73) Compare the industrial and commercial life of the Northern, Mid- 
dle and Southern colonies before the Revolutionary War, taking into ac- 
count the business interests, the attitude of each group toward England 
and the chief exports. Why was salty fish a suitable export for the early 
times? 

(74) How did the geographic features of America affect the industries 
of the Colonies? 

(75) Compare the conditions of the colonists with those of the people 
today with respect to natural resources, manufacturing methods, ways of 
traveling, and means of communication. 

B. Explorations of the West 

(76) Why was the expedition of George Rogers Clark of such great 

significance? 
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B. Explorations of the West (continued) 

(77) ‘Discuss the importance of Daniel Boone’s explorations and ad- 
ventures, 

C. French and Indian War 
1. Causes 

(78) Compare and give reasons for the claims of the French and 
English at the outbreak of the French and Indian War. 

(79) Why was the possession of the Ohio Valley so important to both 
the English and French? What steps did the French take to gain it, and 
what were the results of these advances on the French and Indian War? 

(80) What are the chief causes of the French and Indian War? 

(81) Contrast the English colonists with the people of new France as 
to occupations, treatment of Indians, forms of government, religion, and 
number of people. 

(82) Why were the colonists in constant war before the Revolution? 

(83) Show the connection between the French and Indian War in 
America and the Seven Years’ War in Europe. 

2. Campaigns 

(84) Explain why the French were not able to hold the territory 
around the Great Lakes against the English. 

(85) Why is the fall of Quebec considered one of the “decisive battles” 
of the world? 

(86) Tell why you think that the removal of the Acadians was either 
just or unjust. 

(87) Explain the chief work of Washington, Braddock, Wolfe, and 
Montcalm in the French and Indian War. 

(88) Why was the Mohawk river not guarded? 

3. Results 
(89) What were the chief results of the French and Indian War? 


What was its effect on the colonies? on the settlement of the country 
west of the Alleghanies? 


(90) How did the fall of Quebec affect the subsequent history of 
America? 


(91) Show how and why England and not Spain or France finally 
held North America. 


(92) What did the Treaty of 1763 mean to France? to England? to 
the Canadians? to the colonists? 


(93) How loyal to Great Britain were the colonies at the close of 
the French and Indian War? 


D. The American Revolution 


1. Causes 


(94) In what way did geographical features serve as causes of the Rev- 
olutionary War? 


(95) Is it ever right to revolt against one’s government? Why did 
the colonists oppose British rule? Why were they justified in doing so? 
(96) Show how the Revolutionary War was a revolt against the king 
and the government rather than against the people. What was King 


George III’s attitude toward the colonies? How did he influence American 
History? 
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1. Causes (continued) 


(97) Would the English people have rebelled under such treatment as 
the colonists received before the Revolution? Do you know of any cases 
where they did? 

(98) Compare the English and American ideas on representation. How 
were the taxes levied by England in colonial times different from those 
levied by our government at the present time? 

(99) Explain “Taxation without representation is tyranny” as to the 
origin of the statement and the chief factors that called it forth. 

(100) If it was the principle of the taxing policy and not merely the 
paying of the taxes that the colonists objected to, why did they not 
resist the Declaratory Act? } 

(101) Should the colonists have objected to taxation when the taxes 
raised were to pay expenses incurred in protecting them from the French 
and Indians? 

(102) What were the chief causes of the Revolutionary War? What do 
you consider the underlying cause and why? How did the purpose of the 
War change after a year of fighting? 

(103) What were the important events leading up to and causing the 
Revolutionary War? 

(104) How was the Quebec Act a cause of the Revolution? 

(105) What class of people started the Boston Tea Party and what 
effects did it have on the port of Boston and on the development of the 
war? 

(106) What were the causes and results of the Stamp Act? Were the 
Boston Tea Party and Stamp Acts directly responsible for the war or 
would it have happened anyway? 

(107) Explain what each of the five intolerable acts means. 

(108) What were the effects of the Boston Massacre? 

(109) Give your opinion of the Writs of Assistance and your reasons 
for such opinion. 

(110) Why did Massachusetts lose her charter? 

(111) Discuss the early spirit of independence and account for its 
rapid growth. 

(112) Discuss the arguments of the British and the colonists for and 
against the obnoxious laws passed by parliament leading to the Revolution. 

(113) Explain the picture, “The Spirit of ’76.” 

2. Campaigns 

(114) Give a summary of the events of the Revolutionary War up to 
the surrender of Cornwallis. 

(115) Explain the plan of Burgoyne’s invasion, and tell why the Brit- 
ish and Americans were both eager to control the Hudson during the Rev- 
olutionary War. What would the capture of Quebec have meant? 

(116) Why is the Battle of Saratoga regarded as one of the decisive 
battles of history? 

(117) What is meant by the words “fired a shot heard ’round the 
world”? 

(118) Why do historians say that Howe captured Philadelphia at the 


wrong time? ; ; 
(119) What were the results of Cornwallis’ surrender at Yorktown! 
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. Results 


(120) What were the outstanding results of the Revolutionary War! 

(121) What were the chief effects of the Revolutionary War on the 
morals, manners, religion, commerce, and manufacturing of the United 
States? 

(122) Was the Revolutionary War justifiable from our point of view? 
Would we be gainers or losers if it had not been fought? 


. Treaty of Peace 


(123) Explain the peace treaty of 1783 and tell why Jay was at a 
disadvantage in negotiating it. 

(124) What makes a satisfactory national territory? Why was that 
which we secured in 1783 not quite satisfactory? 


. Declaration of Independence 


(125) Summarize the events that led to the writing of the Declaration 
of Independence and discuss the important principles involved in it. 


(126) Discuss the statement, “All men are created free and equal.” 


(127) What were the principal grievances of the colonists enumerated 
in the Declaration of Independence? 


(128) What were the chief effects of the Declaration of Independence? 


. Attitudes of English and Colonists 


(129) Explain the terms “Whigs” and “Tories.” Account for the feel- 
ing in America toward the Tories. 


(130) Discuss the attitude of England toward the colonists during 
the Revolution with reference to the expressions of Pitt, Burke, and Fox. 


. Conditions during and immediately after 


(131) What were the chief difficulties which Washington had to face 
after taking command of the Continental Army? 


(132) Describe briefly the conditions at Valley Forge and tell of their 
effect on the Continental Army. 


(133) In what respects was our country weak after the Revolution?’ 


(134) What was the most important problem confronting the colonists 
at the close of the Revolutionary War? 


. Leaders 

(135) How do you account for Massachusetts and Virginia being lead- 
ers in America’s struggle for freedom? 

(136) Compare the contributions of Washington and Franklin to the 
winning of the war. 

(137) Discuss the generalship of Washington and show how he typifies 
the spirit of the Revolutionary soldiers. How did he show his patriotism 
at the end of the war? 

. Reasons for winning 


(138) Why was it possible for the colonies to defeat England in the 
Revolutionary War and gain their independence even though their popu- 
lation was only about one-fifth that of England? 


10. France’s relation 


(139) How and why did France aid America in the War for Inde- 
pendence? Should we feel indebted to France for her help? 
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10. France’s relation (continued) 
(140) Why did France acknowledge the independence of the United 
States in 1778? 
(141) What were the effects of LaFayette’s visit? 
E. Forces toward formation of a union 
(142) Why was there need of union among the colonies before and at 


the beginning of the Revolution? What steps were taken toward such an 
organization? 

(143) What were the influences tending toward union in the colonies? 
How did the idea of “union” develop? 

(144) What was the importance of the Continental Congresses? How 
did they differ from the Congress: of ‘the present day? 

(145) Why did New Jersey object to the Articles of Confederation? 
Why was her objection justifiable? 

(146) Trace the formation of the United States. 


III. The New Republic (1784-1814) 


A. Organization of the Government 
1. Difficulties met 
(147) What were the chief difficulties encountered by the nation in the 
formation of a central government? 
(148) What was the significance of the Virginia and Kentucky reso- 
tions? 
(149) Why were two of the thirteen original states not present at the 
constitutional convention? 
(150) Explain the three principal compromises of the constitution. 
(151) What is meant by the “compact theory?” “National theory?” 
(152) Did the states make the Union or the Union make the states? 
Give reasons for your answer. 
(153) What is the importance of making the Constitution the “Su- 
preme Law of the Land?” 
(154) Why was Madison called the “Father of the Constitution?” 
(155) Why was the new constitution adopted? 
(156) Why was the capital of the United States changed to Wash- 
ington, D. C.? 
2. Articles of Confederation 
a. Weaknesses 
(157) Explain America’s early form of government in the critical 
period, and show why the central governing power under the Articles of 
Confederation was weak. 
b. Compared with Constitution 
(158) Compare the government under the Articles of Confederation 
with the government under the Constitution in its early form, showing 
how the defects of the former were remedied. 
(159) Compare the Articles of Confederation with our present Con- 
stitution. 
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3. Constitution (national) 
a. Amending 


(160) Why should it be possible to amend the Constitution? Do the 
amendments to the Constitution show that it was not well written or are 
they due to changing conditions? 


(161) Why was the Bill of Rights added to the Constitution? 
(162) Why did the people feel the need of the twelfth amendment? 
(163) Explain how the Constitution may be amended. 
b. General plan of government 
(164) Explain America’s present form of government. 


(165) Do the people as a whole run our government, or are our poli- 
tics controlled by a few? 


(166) What is the most essential factor in a democracy? Give reasons 
for your answer. 


(167) Is our country a pure or representative Democracy? 
(168) What is the importance of local self-government? 


(169) What are some examples of representative government in your 
town, county, and state? 


(170) Why is the privilege of voting very important in a republiclike ours? 
(171 Explain the “checkand balance” systemin our form of government. 
c. Administrative department 


(172) Why should only a natural born citizen be made President of 
the United States? 

(173) Why should the President have a term of only four years? 

(174) Tell why you think the President should or should not have the 
power of veto. 

(175) When does it become the President’s duty to help suppress vio- 
lence and insurrection within a state? 

d. Legislative department 

(176) Explain the formation of Congress, pointing out the chief dif- 
ferences between the House of Representatives and the Senate and show- 
ing why both houses are necessary. 


(177) Explain the three courses which a bill must take in order to be- 
come a law. 


(178) Explain how a treaty of peace is made. 
e, Judicial department 


(179) What is the importance of the judiciary department of govern- 
ment? 


(180) Why is the Supreme Court necessary for justice? What kind of 
cases does it try? 


(181) In what respects have decisions of the Supreme Court aided in 
the development of the United States? 


(182) Discuss the service rendered by John Marshall as chief justice 
of the Supreme Court. 
B. Development of the West 
1. Explorations 


(183) What is the significance of the Lewis and Clark and the Pike 
expeditions? 
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1. Explorations (continued) 


: i Compare the explorations of Lewis and Clark with those of La 
alle. 


2. Westward movement 
(185) Explain the importance of the westward movement in Ameri- 
can History. 
(186) What were the chief causes of the westward movement? 


(187) What were some of the events which turned the tide of civili- 
zation to the West? 


(188) Explain the government’s land policy. 

(189) Discuss the early attempts at development of the West. 

(190) What effect did the westward movement have upon the union 
of the colonies? 

(191) Why were the early pioneers and frontiersmen a necessity to 
this country? 

(192) Why did the early settler clear forests in order to get land on 
which to grow crops when prairie land was still available? 

(193) Why was the pioneer more likely to have an independent atti- 
tude than the citizens of colonies along the Atlantic coast? 

(194) Explain how the Northwest Territory helped to unite the states. 

(195) Has the westward movement ceased? 

3. Ordinance of 1787 

(196) What were the terms of the Ordinance of 1787? How were 
they important from the standpoint of slavery and government? 

(197) What government was used in the Northwest Territory? Why 
was it so nearly like a state government? 

(198) What were the good features of United States grants? 

C. Finances 

(199) What was the significance of the work of Alexander Hamilton 
as Secretary of the Treasury? 

(200) What was Hamilton’s financial policy? What were its effects 
on later financial developments? 

(201) Compare the plan used today in reducing government expenses 
with that used by Jefferson in his time. 

(202) Explain the causes of the Panic of 1787. 

(203) Discuss the chief steps in the organization and growth of United 
States Banks. 

(204) How does the United States raise money to run the government? 

(205) In what ways may a bank be of service to the government? 

D. Political issues 

(206) Compare Washington’s and Jefferson’s ideas of who should 
govern. 

(207) Compare the administration of John Adams with that of either 
Washington or Jefferson. 

(208) Compare Hamilton’s and Jefferson’s plans of government. 

(209) Compare Jefferson’s actions as President to his platform, and 
discuss his “reforms.” 

(210) What were the Alien and Sedition Laws, and why were they 
passed? 
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D. Political issues (continued) 
(211) Why did the early United States, particularly New England, 
need a protective tariff? 
(212) What is meant by “strict” and “loose” construction of the Con- 
stitution? Which do you favor and why? 
(213) What were the chief factors in the origin of the different polit- 
ical parties? 
(214) How was Washington able to foresee party strife? 
(215) Why did the Federalist Party disappear? 
(216) What effect would Anti-Federal control have had on our debts, 
on tariff, and on the power of our federal government? 
(217) Which party do you consider could have served the country 
better? 
(218) What is meant by “Republican Simplicity?” 
(219) Why did the Conservatives come back into power? 
E. Neutrality during French Revolution 
(220) Why did the United States refuse to participate in the French 
* Revolution? 
(221) Why was the neutrality of the United States justifiable? 
(222) Compare Franklin’s visit to France during the Revolution with 
the visit of Citizen Genet. 
F. Washington on foreign relations 
(223) Why was it wise for the United States to refrain from interfer- 
ing in the affairs of other nations? 
(224) Explain what is said in Washington’s “Farewell Address” in re- 
gard to meddling with European affairs. 
G. War of 1812 


1. Causes 
(225) Were the American states decidedly independent from 1783 to 
1814? Give reasons for your answer. 


(226) What were the causes and events leading to the War of 1812? 
(227) Was the United States justified in entering the War of 1812? 


(228) Why did the United States declare war upon England rather 
than on France in 1812? 


(229) Explain: “Millions for defence, but not one cent for tribute.” 
3. Results 


(230) What results beneficial to the United States were brought about 
by the War of 1812? 


(231) What is the significance of the War of 1812 in the history of 
the United States? 


(232) What effect did the War of 1812 have upon England’s attitude 
toward the United States? 


(233) Did the outcome of the War of 1812 prove the United States 
more powerful than Great Britain? 


4. Compared with Revolutionary War 


(234) Compare the War of 1812 with the Revolutionary War? Were 
they fought for similar reasons? 


(235) Compare the military strength of England and the United States 
in 1814 and in 1775. 
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H. Commerce, industry, and communication 


J. Leaders 


(236) What have been the results of the Industrial Revolution on the 
social and industrial conditions of the United States? 


(237) Compare the industrial life of the North and South during the 
period from 1790 to 1820. 


(238) Compare the industries of the United States before and after the 
Revolutionary War. Why was New England destined to be a manufactur- 
ing district and the South an agricultural region? 


(239) Trace and discuss the development of the means of transpor- 
tation from colonial days to the present. 


(240) What is the significance of the success of the Clermont? Why 
was the river steamboat developed earlier than the railroad? 


(241) Why was the Mississippi river relatively of more importance in 
1800 as a commercial route than at the present time? 


(242) Why is Alexander Hamilton looked upon as one of the greatest 
American statesmen? In what way does his work affect us today? 


(243) Compare the contributions of Hamilton with those of Jefferson. 
(244) Compare Jefferson’s ideas of formality with those of Washington. 


(245) Why did Washington say he “would rather live in retirement 
than be emperor of the world!” 


(246) What lesson can you learn from Aaron Burr’s life? 


IV. National Expansion and Sectionalism (1815-1860) 


A. Development and expansion 


2. Inventions 


(247) What was the importance of the invention of the steam engine, 
electric telegraph, telephone, and sewing machine? 

(248) Shcw how the invention of the cast-iron plow in 1816 and the 
reaper in 1830 stimulated the settlement of the Mississippi Valley. 

(249) What were the effects of the invention of the cotton gin on: 
slavery, the westward movement, commerce, agriculture, and manufactur- 
ing? 

(250) How may the invention of the cotton gin be considered an in- 
direct cause of the Civil War? 


3. Commerce, industry, and communication 


(251) What were the causes of the internal improvements from 1809 
to 1860? What were their general effects on the country? Why were 
people interested in them even though they were not directly benefitted? 

(252) What was the effect on the westward movement of population 
of opening the Erie Canal? 

(253) Why are there so many grain elevators in Buffalo? 

(254) How would the Erie Canal compare in importance with the pro- 
posed Great Lakes-St. Lawrence waterway? 


(255) How did the steamboat aid western immigration? What other 
factors impeded or accelerated immigration after 1815? What were the 
later political results of the westward movement which occurred during 


John Quincy Adams’ administration? 
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3. Commerce, industry, and communication (continued) 
(256) What was accomplished by the Homestead Act of 1862? 
(257) What arguments could you make to induce a desirable immi- 
grant to settle in a slave state? in a free state? 
(258) How did immigration aid in preserving the Union? 


(259) Why did the North develop more rapidly, both socially and in- 
dustrially, as a result of internal improvements than the South? 


(260) What was the importance of the development of the steam 
railway? What was the effect on the construction of canals? Why do 
present-day railroad routes follow the early immigration trails? 


(261) Summarize the chief features in the growth of the United 
States (in area and population) from 1800 to 1920. 


(262) Why did the population in the Northwest increase so rapidly 
from 1830 to 1860? 


(263) How do you account for such a large immigration to the United 
States from Europe in the decades just preceding the Civil War? 


(264) Account for the location of Chicago and show «why it grew so 
rapidly. 
(265) Upon what grounds did Monroe, Madison, and Jefferson think 
internal improvements to be beyond the power of the federal government? 
4, Territorial acquisitions 
a. General 
(266) In what four ways has the United States acquired territory? 


(267) Enumerate all the annexations of territory from 1783 to the 
present time. State the reasons for and significance of each annexation. 


b. Louisiana Purchase 


(268) Why was the purchase of Louisiana important for reasons other 
than mere territorial expansion? 


(269) Did Jefferson, according to the strict interpretation of the Con- 
stitution, have any authority to purchase Louisiana? Did this act con- 
form to the party belief? Why? 


(270) What would probably have been the results if Jefferson had not 
purchased Louisiana? 


e. Oregon 


(271) Give the reason for the establishment of our claim to the Oregon 
country. 


(272) Show why the northwest boundary was made 49° after the 
“$4-40 or Fight” talk. 


f. Alaska 
(273) Why was the purchase of Alaska a good investment? 


(274) Since Alaska is a possession of the United States, why should 
it be under the form of government it is rather than be admitted as a 
state? 


5. Gold Rush to California 


(275) What immediate effects were produced by the discovery of gold 
in California? 
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5. Gold Rush to California Se 
(276) What effect did the gold rush have on eastern commerce? on 
westward expansion? 
(277) What do you suppose the West would be like now if gold had 
not been discovered in California? 
6. Monroe Doctrine 
(278) What were the causes which led to pronouncement of the Mon- 


roe Doctrine? Why was it needed at the time it was announced? Show 
how the “Holy Alliance” led to its publication. 


(279) What principles are contained in the Monroe Doctrine? what 
old ideas and what new ones? 


(280) Of what value has the Monroe Doctrine been to the United - 
States? How has it affected our history? 


(281) What spirit did the Monroe Doctrine foster? How did it affect 
Europe’s attitude toward the United States? 


(282) Give reasons why the Monroe Doctrine should be void. 
(283) Did Monroe have any right to form such a policy? 


(284) Compare the thought of the Monroe Doctrine with the thought 
in Washington’s Farewell Address. 


(285) What is your personal opinion of the Monroe Doctrine? 
7. Political parties and elections 


(286) Why was Monroe’s administration called “The Era of Good 
Feeling”? 

(287) Explain the system of nominating candidates for President and 
Vice President. 


(288) Have nominating conventions in the United States been estab- 
lished by law or by custom? In what respects is the primary system to 
be preferred to the convention system? 


(289) Why could the Whigs not become a strong political party? 
(290) Why was Henry Clay defeated for the Presidency? 
(291) How did the western frontier influence the development of the 
Democratic party? 
8. Policies of Jackson 
(292) Why does Jackson’s administration mark a new era in the 
history of the United States? 
(293) What are the differences between Jeffersonian and Jacksonian 
democracy? 
(294) Why do we speak of the “reign of Andrew Jackson”? 
(295) Explain the Spoils System and its results. Was it a good policy 
to introduce into national politics? 
9. Financial conditions 
(296) What were the results of the “Specie Circular”? 


(297) Discuss the United States Bank plan at the time of Jackson’s 
presidency. What was Jackson’s attitude toward the United States Bank? 


. (298) What were the causes and the resuits of the Panic of 1837? 
(299) What were the causes of the Panic of 1857? 
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10. War with Mexico 
a. Causes 
(300) Was the United States justified in declaring war on Mexico in 
1846? Give reasons for your answer. 
B. Sectionalism 
1. Struggle for balance of power 
a. Territorial annexation and state admission 

(301) Explain the Wilmot Proviso. What influence did it have on 
slavery? What effect did its failure to become a bill have upon territory 
acquired from Mexico? 

(302) What is meant by equilibrium of power between the slave and 
free states? Why was the South eager to maintain the balance of power 
in Congress? 

(303) What was the cause of the rapid admission of states into the 
Union before 1860? 

(304) Why did the annexation of new territory increase the difficul- 
ties between the North and the South? Why did the South want slave 
territory extended while the North wanted it restricted? 

(305) Why should the people of the North oppose the annexation of 
Texas? Show the importance of its relation to the slavery question. 

(306) Explain why California chose to become a free state. 

b. Missouri Compromise 

(307) What is a compromise? In what way was the Missouri Com- 
promise called forth by the Louisiana Purchase? 

(308) State the terms of the Missouri Compromise and give at least 
three reasons why it was significant in our history. 

(309) Can a real difficulty be settled by compromise? Why did the 
Missouri Compromise not prevent the impending trouble between the 
North and South? 

c. Compromise of 1850 

(310) What were the causes of the Compromise of 1850? What terms 
did it provide? 

(311) What were the effects of the Compromise of 1850? Which 
gained the more by it, the North or the South? Why? 

(312) Tell why you would have favored or opposed the Compromise 
of 1850 if you had been living at that time, 

(313) State briefly the relation of the Compromise of 1850 to the 
following issues: (1) Shall California be admitted free? (2) Shall slavery 
be prohibited in the rest of the Mexican cession? (3) Shall slavery be 
abolished in the District of Columbia? (4) Shall fugitive slaves be re- 
turned to their masters? (5) Shall trade in slaves between the states be 
prevented? (6) What shall be the boundary of Texas? 

d. Kansas-Nebraska Bill 


(314) What was meant by “popular sovereignty?” What was its value? 

(315) Do you believe that it was well to settle the slavery question 
in the territories by “popular sovereignty?” 

(316) Tell why you think that the Kansas-Nebraska bill should or 
should not have been passed. Why did people of the North object to it? 

(317) What were the effects of the Kansas-Nebraska bill? 
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2. Dred Scott Case 


(318) What was the Dred Scott case? How did it affect the North 
and the South? 


(319) How did the Dred Scott decision touch the primary principle 
of the Republican party? 

(320) Give the arguments for and against the Dred Scott decision. 
What would have been the effect if the case had not been decided as it was? 


(321) Explain the reaction to the Fugitive Slave Law. Was the “un- 
derground railway” right? 

(322) What were the differences between a negro slave and a free 
negro? 


3. Interrelations of Missouri Compromise, Compromise of 1850, Kansas-Nebraska 
Bill, and Dred-Scott Case 


(323) What relation did the Kansas-Nebraska bill bear to the Missouri 
Compromise? to the Omnibus Bill? to the Dred Scott decision? 


(324) What effect did the Dred Scott decision have on the Missouri 
Compromise? 


(325) How did the Compromise of 1850 violate the Missouri Com- 
promise? 


4. National vs. State rights 
a. Nullification 


(326) Account for the difference of opinion as to tariff between the 
North and the South prior to the Civil War. 


(327) Explain the changing views of the South on tariff change from 
1815 to 1830. 


(328) What were the effects of the Tariff of 1828? Do you think it 
was a wise plan for the government to put a tariff on imports when our 
manufactures were so young? 


(329) What is meant by nullification! What brought about the null- 
ification act of South Carolina? 


(330) Discuss Calhoun’s views as to nullification of the tariff. Was 
it fortunate or unfortunate that the dispute of 1833 was compromised? 


(331) What were the effects of the Tariff of 1833? 

(332) Why is the Webster-Hayne debate important? 

(333) Upon the basis of strict construction, did the South ask for 
more than the Constitution justified? 

(334) Why should the question of protective tariff not be settled by 
vote of the public? 

b. Secession 

(335) Trace the development of the secession idea. 

(336) Why did South Carolina and later other southern states secede 
from the Union? Why were the cotton states the first to secede? 

(337) What were the effects of the secession? 

(338) Compare the opinions of Webster and Hayne on secession. 

(339) Compare Jackson’s and Lincoln’s attitude toward secession. 
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5. Lincoln-Douglas debates , 

(340) What was the importance of the Lincoln-Douglas debates? 
What was their effect upon the country? on the election of 1860? 

(341) How do you explain the fact that the Lincoln-Douglas debates 
attracted so much attention? 

(342) What might the results have been if Lincoln had won the 
debate? 

(343) What effect did the Freeport Doctrine have on the election 
of 1860? 

(344) Tell why you think the Douglas plan of settlement was or was 
not a good one. 

(345) Compare the outstanding characteristics of Lincoln and Doug- 
las. What were their attitudes toward the slavery question? How did 
Douglas prove himself a real citizen in his dealing with Lincoln? 

6. Abolition movement 

(346) What was the reason for the origin of the anti-slavery move- 
ment? 

(347) Show the importance of the Abolition movement. 

(348) What were the effects of the Abolition movement on the North 
and on the South? How do you account for the growth of the movement 
in the face of such opposition? 

(349) How did the method of putting the slavery question before the 
people differ from that which would be employed today? 

(350) Why did some people feel that Webster had gone back on his 
beliefs? 

(351) What was the “Gag Rule’? What events led to its formula- 
tion? What were the results of the rule? 

(352) What were the principles and the methods of the abolitionists? 
Are they justifiable? 

(353) Summarize a list of reasons for and a list of reasons against the 
resolution that “Slavery should be abolished.” 

7. Effects of slavery 

(354) Why is 1619 an important date in American history? Why was 
slavery not fought against at that time? 

(355) What unfortunate condition arose from the bringing in of negro 
slaves? What effect did it have upon agricultural production? 


(356) What effect would slavery have in a new country upon free 
white inhabitants and upon free white immigration? 
(357) What might have been the condition of our country now if 
slavery had not been abolished? 
(358) Explain the following: “A Dutch vessel sailed up the James 
River in 1619 and sold twenty African slaves to the colonists, The seeds 


of the great Civil War were carried in this old Dutch vessel.” 
8. Conditions favorable and unfavorable to slavery 


(359) What are the chief (geographical, industrial, and moral) reasons 
why the North opposed slavery? 
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8. Conditions favorable and unfavorable to slavery (continued) 
; (360) If slave labor had been considered profitable in the North, as 
it was in the South, would the North have opposed slavery? Why is 
slavery not economically sound? 

(361) Why do you consider slavery an evil? Were the people of the 
South sincere in their belief in slavery or did they realize its evils and 
still want it merely for profit? 

(362) What were the chief effects of slavery on the United States? 

(363) Was Harrison fair to the slave holders? Why? 

(364) What are the three most important internal political questions 
which arose out of the conditions following the War of 1812? 

9. Influences leading directly to Civil War 

(365) Summarize the chief causes of the Civil War in two groups: 
first, the more fundamental and remote causes such as attitudes, princi- 
ples, and so forth, and second, the immediate causes or events which 
actually started the war. 

(366) By what means other than war might the slavery question 
have been settled? 

(367) What events helped to cause Lincoln’s election? Would you 
have voted for Lincoln in spite of what the South said? 

(368) What was the importance of Lincoln’s election to the presi- 
dency? Explain Lincoln’s policy toward the South. 

(369) From what issues has sectionalism arisen in the United States? 
How did the two distinct territorial divisions, North and South, originate? 
(370) What were the effects of John Brown’s Raid on the South? 

(371) How did Mrs. Harriet Beecher Stowe’s “Uncle Tom’s Cabin” 
affect people’s attitude toward slavery? 


10. Comparison of North and South 

(372) Account for the difference in the proportion of white population 
in the North and the South. 

(373) Compare the North and the South in the period of 1830 to 
1860 in the following ways: as to social life, education, industries, and 
farming. 

(374) Compare the North and the South at the beginning of the 
Civil War as to resources, population, training, loyalty, purposes, political 
and financial conditions. 

(375) Compare the North and the South during the Civil War as 
to natural resources, wealth, food supplies, population, army, navy, trans- 
portation, location, purposes, and patriotism. 

11. Leaders 

(376) Discuss the services of John Quincy Adams before, during and 
after his administration. It is said of Adams that “He was a fearless 
champion of what seemed to him to be right.” Point out an example 
illustrating this and show how this quality helped to fit him for the 
presidency. 

(377) Compare Thomas Jefferson with Andrew Jackson. 
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11. Leaders (continued) 
(378) Discuss Henry Clay’s importance in United States History. 
(379) Compare Daniel Webster and Henry Clay. 
C. Miscellaneous 
(380) Why does the word “slaves” not appear in the Constitution? 
(381) Compare Jackson’s presidency with that of Van Buren. 
(382) Discuss the Mormon emigration to Salt Lake. 


(383) Could treaties be drawn up without war today as was the 
Ashburton Treaty? 


V. Civil War (1861-1865) 
A. Campaigns 
(384) Compare the war policies of the North and the South and tell 
who were responsible for the policies. 
(385) What was the importance of the rivers during the Civil War? 


(386) What need was made evident by the battle of the Monitor 
and the Merrimac? 


(387) Explain the importance of the blockade in the Civil War. 
Which crippled the South more, the Union armies or the naval blockade? 


(388) How did the defeat of the national troops at Bull Run prove 
advantageous to the cause of the Union? 


(389) What was the importance of the Peninsular campaign? 
(390) What were the advantages and value of Sherman’s march? 
(391) Discuss Sheridan’s return from Winchester. 


(392) What was the significance of the Battle of Gettysburg? of 
the Battle of Vicksburg? 


(393) What, in your estimation, caused the North to win? 
(394) Compare the first two years of the Civil War with the last 
two years. 


(395) Give an account of the form of organization of the two oppos- 
ing armies. 
B. Emancipation Proclamation 
(396) Explain the Emancipation Proclamation and give reasons why 
it was issued. Why did President Lincoln not issue it at the beginning 
of the Civil War? 


(397) What right did Lincoln have to issue the Emancipation Procla- 
mation? 


(398) What were the results of the issuing of the Emancipation 
Proclamation on the negro, the Civil War, and the country? 


(399) Explain the difference between the Emancipation Proclamation 
and the Thirteenth Amendment to the Constitution. 


F. Lincoln’s attitude 


(400) What were the outstanding traits of Lincoln’s character? How 


did his training and character fit him for the presidency during the Civil 
War? 
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F. Lincoln’s attitude (continued) 


G. Leaders 


(401) Why was opinion so divided about Lincoln during his life? If 
he were living today, do you think he would be considered as great as 
he is now? 

(402) Explain Lincoln’s attitude toward: (a) Slavery, (b) Confeder- 
acy, (c) Union. 

(403) Discuss Lincoln’s handling of the Trent affair. 

(404) If Lincoln had not freed the slaves, do you think someone else 
would have at that time or later? 

(405) What is the importance of Lincoln’s Gettysburg Address? What 
is the central thought contained in it? What did he mean by a “govern- 
ment of the people, by the people, for the people?” 

(406) How did Lincoln’s assassination affect the country? Does the 
assassination make us feel differently toward his work? 

(407) What honors might Lincoln have gained for himself if he had 
lived a few years longer? 


1. Evaluation 


(408) Compare Grant and Jackson as to military ability. 
(409) Whom do you admire most, Grant or Lee? Why? Which one 
do you consider the more efficient as a leader? Why? 


2. Compared with earlier leaders 


(410) Compare Lincoln and Washington as to (a) advantages in life, 
(b) character, (c) problems which each had to solve, (d) service ren- 
dered to the country. 

(411) Compare Washington and Lee as to military ability and leader- 
ship. 

VI. Reconstruction (1866-1870) 


A. Results of the Civil War 


(412) What was the significance of the outcome of the Civil War? 
What were the most important results of the war on the nation? 

(413) What were the chief effects of the war on the North? on the 
South? 

(414) What might the results have been if the South had won the 
Civil War instead of the North? 


B. Problems and work of reconstruction 


(415) Summarize the chief phases of the Reconstruction controversy 
after the Civil War and describe the chief plans that were suggested to 
meet the situation. 

(416) What were the principal mistakes in reconstruction? How might 
they have been avoided? 

(417) What were the chief problems of reconstruction for the North? 
for the South? for the National Government? 

(418) Compare President Johnson’s plan of reconstruction with that 
of Congress. Do you consider the Congressional plan a good one? Why? 
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B. Problems and work of reconstruction (continued) 

(419) Discuss the attitude of a southern citizen toward a northern 
citizen after the war. 

(420) Discuss home life and living conditions in the North and South 
during the period of Reconstruction. 

(421) Trace the Reconstruction Period in the North and in the South, 
giving attention to suffrage, taxes, public improvements, and political 
organization. 

(422) Why was the death of Lincoln a great misfortune to the South? 
to the North? 

(423) Give reasons why you think the southern states were or were 
not treated fairly during the Reconstruction Period. 

(424) What were the effects of carpet-bagging on the South? 

(425) Was the Ku Klux Klan necessary in the South? 

C. The race problem 

(426) How has the Civil War affected the status of the negro in the 
North and in the South? , 

(427) Has our country been benefited by the abolition of slavery? 

(428) What do you think would have been the best way to dispose 
of the freed slaves for the future good of the country? 

(429) What can we do as a country to produce a higher standard of 
living in the negro race? Which do you think is better for our country— 
to have the negroes and whites intermingle as they are now doing, or 
encourage negroes to live on government reservations as is done in the 
case of Indians? Why? 

(430) Discuss the race problem in the South in its social, political, 
and economic results, and show why the South was so long in becoming 
reconciled to the abolition of slavery. 

(431) Do you think the South is a more desirable place to live since 
the slaves were made free? Why? 

(432) Contrast the negro problem of today with that of the sixties. 

D. Commerce, industry, and transportation 

(433) Compare the social, economic and industrial conditions of the 
North and the South at the close of the Civil War and give three reasons 
why the South fell behind the North in prosperity. 

(434) Compare the New South with the Old South and give reasons 
for the change. 

(435) Between 1860 and 1870 the number of employees in American 
factories increased more than one-half. Does this fact suggest more capital 
or less capital? Explain. 

(436) What was the importance of the laying of the Atlantic Cable? 


(437) Why did our government want a transcontinental railroad? 
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VII. Industrial, Political, and Social Progress (1871-1897) 
A. Inventions and inventors 

(438) Trace the progress of invention from 1865 to the present time 
and show why this period has been especially productive. Why were the 
inventions of this period of less value to the South than to the North? 

(439) What is the relation between inventions. in America and indus- 
trial progress? Why are people often slow in accepting a new invention? 

(440) What has been the importance of the developments in the field 
of electricity? 

(441) Why have the inventions of the phonograph, airplane, and radio 
been important? 

(442) What inventions have been most important in the transition 
from the old style of farming to modern scientific farming? 

(443) What has Thomas Edison contributed to world progress? How 
do you account for his great work? What is the difference in your feeling 
of gratitude toward George Washington and Thomas Edison? 

C. Reforms 
1. Civil service 

(444) What led to the Civil Service Reform? 

(445) To what extent has the spoils system been eliminated from our 
government? 

(446) Discuss the merits of the Civil Service System in comparison 
with those of the Spoils System. Give reasons why the “merit system” 
should be used in towns and cities as well as in the nation. 

(447) Why do some politicians object to Civil Service Reform? 

(448) Discuss Civil Service as to positions open, qualifications neces- 
sary, examinations, and so forth. 

2. Australian ballot 

(449) What are the advantages and disadvantages of the Australian 
Ballot System? Why should there be secrecy in voting? 

(450) What were the effects of the use of the Australian Ballot 
System in elections? 

(451) Do you think the short ballot is to be preferred to the present 
method of voting? Why? 

E. Commerce, industry, and communication 

(452) Trace the development of industry in the United States, giving 
the principal reasons for the rapid growth, the results of the change on 
life, and the reasons why America can maintain an industrial supremacy. 

(453) Why is it not advisable for a country to depend wholly on one 
crop or industry? 

(454) Compare agricultural development with industrial development 
in the United States. 

(455) What relation has agricultural development to the building of 
lines of transportation? 

(456) Explain the effects of the transcontinental railroad on the de- 
velopment of the country. 
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E. Commerce, industry, and communication (continued) 
(457) Compare transportation now and during Cleveland’s adminis- 
tration. 
(458) The government manages and controls postal activities. Why 
should it not control: other industries? 
(459) How has irrigation helped to develop the United States? 


(460) What one factor has been most responsible for the progress of 
commerce in the United States? 
F. Labor and capital 


(461) Discuss the rise of big business monopolies and the attempt at 
government control. 


(462) Contrast early American systems of labor with the labor organ- 
ization of today. 


(463) Compare the activities of labor and capital from 1875 to 1925. 


(464) Why does the public claim a right to interfere in conflicts be- 
tween capital and labor? 


(465) Explain the significance of labor unions and give some argu- 
ments for and against them. 


(466) Discuss the need of a Child Labor Law. 
G. Urbanization 


(467) Account for the greater relative increase in population of cities 
as compared with rural districts. What does the growth of cities mean 
to our country? 


(468) Explain the rapid growth and importance of such cities as Gary 
and Indianapolis. 


(469) What questions in government were caused by the growth of 
cities? 
(470) Give some reasons why New York City has grown to be larger 
than other cities in the United States. 
VIII. Beginnings of United States as a World Power (1898-1912) 
A. Spanish-American War 
2. Causes 


(471) Summarize the remote and immediate causes of the Spanish- 
American War. 


(472) Was the Spanish-American War inevitable? Give reasons for 
your answer. 


(473) What was the attitude of the United States toward Spain 
in 1898? 


(474) Why was the United States justified in going to war with 
Spain in 1898? 


3. Results 
(475) What were the chief results of the Spanish-American War? 
(476) Explain how the “Spanish War made the United States a world 
power.” 
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B. Treatment of outlying possessions 
2. Philippines 


(477) Was the purchase of the Philippines a violation of the Monroe 
Doctrine? 


(478) What do we mean by “government with the consent of the 
governed!” Compare this with “Imperialism.” 

(479) Why did the Filipinos rebel against the United States? 

(480) Give reasons for and against the granting of freedom to the 
Filipinos. 

C. Relation of United States with other nations 
1. South America 

(481) Why should the United States extend its protection over Central 
and South America by means of the Monroe Doctrine? 

(482) How has the Monroe Doctrine helped small countries in South 
America? 

(483) What reasons have republics south of the United States had 
to question our good intentions? 

(484) Discuss Blaine’s foreign policy with Latin-American countries. 

(485) Of what advantage was the Pan-American Congress to us? 

2. Other countries than South America 

(486) Why do countries have foreign ministers? 

(487) Why should Canada oppose reciprocity with the United States? 

(488) Explain the policy of the “Open Door.” 

(489) What were the reasons for the world trip of the United States 
navy in 1907? 

D. Panama Canal 

(490) What is the military and commercial importance of the Panama 
Canal to the United States? to the world? 

(491) Compare the relative values of the Erie and Panama Canals 
to the United States. 

(492) Why was President Roosevelt so eager to construct the Panama 
Canal? 

(493) Explain why the Panama Canal has been called a “monument 
to Theodore Roosevelt.” 

(494) Discuss the method used to get the Canal Zone for the building 
of the Panama Canal. 

(495) Why did the United States succeed in building the Panama 
Canal when it had been a failure before? Why is it said that it was 
built by doctors? 

(496) Why was it such a task to build the Panama Canal? What 


attempts were made at it? 
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IX. Accentuated World Relations (1913-present) 
A. World relations . 


1. World war 
b. Reasons for entrance of United States 


(497) Explain the causes for the entrance of the United States into 
the World War. 


(498) What was the aim of the United States in the World War? 
(499) Why was the United States justified in entering the World War? 


(500) Could President Wilson have prevented America from partici- 
pating in the World War? What would have been the result‘ 


(501) What was the importance of the sinking of the Lusitania? 
Compare the sinking of the Lusitania with that of the Titanic. 


(502) Do you think Washington or Jefferson would have opposed our 
entrance into the World War? 
(503) What did Lafayette have to do with the World War? Do you 
think we were obligated to help France in the World War? Why? 
c. War policies of United States 
(504) Has the United States ever fought an unjust war or acted 
disgracefully since the formation of the government? 
(505) For what purpose has the United States entered wars? State 
in one word each of the aims of America’s three great wars? 
(506) Compare America’s reasons for entering the War of 1812 with 
those for entering the World War. 
(507) Compare the causes of the Revolutionary War with those of 
the World War. 
e. Methods of warfare 
(508) Trace the development of methods of warfare through the 
Revolutionary War, the War of 1812, the Civil War, the Spanish-Ameri- 
can War, and the World War, and make some statement concerning the 
probable methods of future warfare. 


(509) Compare the Civil War and World War as to types of volun- 
teers, treatment of prisoners, and conditions of military life. 

(510) What are the advantages and disadvantages of conscription and 
voluntary enlistment? 

(511) Does one side ever gain as much in a war as the other loses? 
How could money spent for war be put to better uses? 

(512) Compare the use to which Muscle Shoals would be put in time 
of peace with that to which it would be put in time of war. 

g. Results 

(513) What is the significance of the World War? What have been the 
most important industrial, economic, and social results upon the world? 

(514) How did the World War affect the United States politically, 
socially, and financially? 


(515) What new relations were brought about between the United 
States and foreign countries by the World War? 
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g. Results (continued) 

($16) Did the United States gain or lose by entering the World War? 
Why? 

(517) Did the restrictions placed on food during the World War intro- 
duce any values to the American people which have been permanent? 

(518) What great mechanical and industrial achievements and what 
scientific facts have resulted directly from the World War? 

(519) What lessons upon the subject of military preparedness can 
we learn from the World War? 

(520) How were the North and the South united by the World War? 


(521) What do you think would be the present condition of the 
European countries if they had not engaged in the World War? 


2. Reconstruction 
a. Conditions 
(522) Why have conditions since the war been so difficult? Name 


some of the hard problems which face the United States Government 
today. 

(523) What was the cause of such rapid social and industrial devel- 
opment after the World War? 

(524) What explanation can be given for the large increase in the 
enrollment in high schools and colleges since the World War? 

(525) How do you account for the high cost of living after the war? 

(526) If the amount of money in the country were suddenly doubled, 
what would be the effect on the price of wheat? 

(527) Why does the dollar not buy as much today as in 1914? 

(528) Account for the riches of Henry Ford and the pauperism of 
some. 

b. Compared with reconstruction after Civil War 

(529) Compare the conditions of the Reconstruction Period following 
the Civil War with those of the period following the World War. 

(530) Compare the reconstruction problems which arose after the 
Civil War with those which arose after the World War. 

(531) Compare the differences between Wilson and the Senate after 
the World War with those between Johnson and Congress after the Civil 
War. 

(532) Compare the Ku Klux Klan of 1868 with that of today in 
regard to purpose and accomplishments. 

3. Wilson’s administration 

(533) In what respects was Wilson a great president? Do you con- 
sider him one of the nation’s greatest leaders? Why? 

(534) Show that Wilson should or should not be condemned for his 
mistakes. 

(535) Discuss the salient features in the politics of President Wilson. 

(536) Name and tell the importance of the chief events in Wilson’s 


administration. 
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3. Wilson’s administration (continued) 


(53%) Compare the tasks of the two great war Presidents, Lincoln 
and Wilson. — 


(538) Do you think a president should leave his country to go 
abroad? Why? 


(539) What did Wilson mean by “making the world safe for democ- 
Tacyiue 
(540) Explain the term “watchful waiting.” 
4, League of Nations and World Court 


(541) What is the purpose of a League of Nations? of a World 
Court? What is the significance or value of such organizations? 


(542) Do you think the United States should join the World Court? 
Why? 
(543) Why was not the League of Nations accepted by all countries? 


(544) Why did the United States not join the League of Nations 
after helping to make it? 


(545) Tell why you think the League of Nations a good or bad plan 
and why you think the United States should or should not enter it. 


(546) Summarize the arguments in favor of a League of Nations. 


(547) What effect does the League of Nations have upon the Eastern 
Hemisphere? 


(548) Give some arguments for and against compulsory arbitration. 
5. United States in relation to other nations 
a. General 


(549) What are the connections between the history of the Old World 
and that of the New? 


(550) Mention several of the bonds between Europe and the United 
States. Did the World War create any new ones? 


(551) Compare the European policies of Washington and Wilson. 


(552) Compare the relations of the United States to Europe during 
Wilson’s and Jefferson’s administrations. 


(553) Do you think that President Wilson did a good service by 
going to Europe in 1918-1919? Why? 


(554) From your study of United States history, what is your feeling 
toward Great Britain? 


(555) ‘To which country do we owe our greatest debt (not financial) ? 
Why? 


(556) Is it better to pay freight to foreign ships or to have ships of - 
our own? Why? 


(557) Would it be safe for the United States to give up building a 
navy if other countries did likewise? Why? 


(558) What effect does a war in Europe have on American farm 
products? 


(559) What would the United States do with her surplus products 
under an “American System?” 
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5. United States in relation to other nations (continued) 
(560) Do big nations possess rights which small nations do not? Explain. 
b. Monroe Doctrine 

(561) What is the significance of the Monroe Doctrine today? How 
has it affected affairs recently? Do you think we should still abide by it? 

(562) Discuss the possibility and advisability of the Monroe Doctrine 
as a World Doctrine. 

(563) How can you reconcile the entrance of the United States into 
the World War and the Monroe Doctrine? 

(564) Has the Monroe Doctrine assumed any new importance in 
connection with the World War? 

(565) Discuss the present foreign policy of the United States. 

(566) Explain why Germany has always been hostile to the Monroe 
Doctrine. 

d. Position of United States as a power 

(567) What place do we occupy among the nations of the world? 

(568) Do you think the United States is still a growing nation? Is 
it now “standing still” or is it beginning to decline? Give reasons for 
your answer. 

(569) For what reasons is the United States considered a world power? 
What factors have made her position possible? 

(570) What are some of the conditions that have helped to retard 
the growth of the nation? 

(571) Under what conditions will the United States maintain her 
position as a great nation? What proportion of the people are educated 
and understand our form of government? 

6. Immigration 

(572) Why is there so much immigration to America? Explain what 
is meant by calling America the “melting pot.” 

(573) Why is it necessary to instruct immigrants in American prin- 
ciples? What should be done with foreigners in America who oppose an 
organized form of government? 

(574) If aliens should come to the United States, what qualifications 
should they have? What are the advantages and disadvantages of educa- 
tional tests for immigrants? 

(575) How are foreigners a. menace to our laborers? 

(576) What are the effects of loose immigration laws today? 

(577) Trace the varying policies of the United States toward the 
immigrant. 

(578) Why was immigration from 1830-1880 considered such a boon 
to the United States, while that from 1880 to the present date has offered 
so many problems to lawmakers? 

(579) What caused our immigration to change from an immigration 
from northern and northwestern Europe to one largely from southern 


Europe! 
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-6. Immigration (continued) 
(580) What is likely to be the effect of such a large immigration from 
southern Europe? 


(581) What are the chief arguments for and against restricted immi- 
gration? Why are stringent immigration laws more necessary now than 
formerly? 

(582) Do you think the policy of the United States toward immi- 
grants is justifiable? Why? 


(583) What are reasons for the act excluding Orientals? Why should 
the Japanese question be of more immediate interest to Californians than 
to others? 


(584) How has the World War affected immigration to this country? 
What new problems have arisen in this connection? 


B. Internal affairs 
1. Legislation 
b. Federal reserve banks 


(585) Trace the development of our banking system beginning with 
the work of Alexander Hamilton. 


(586) Mention the chief financial panics and state briefly the causes 
and results of each. 
(587) Explain the importance and value of the Federal Reserve Act. 


(588) Show by example how the Federal Reserve Banks may prevent 
severe panics. 


d. Prohibition 


(589) Show how the prohibition law of 1917 represents the climax 
of the whole prohibition movement. 


(590) Some people think that as a war measure the 18th Amendment 
was justified, but should be repealed now in time of peace. Point out 
the truth or fallacy of their argument. 


(591) What have been the effects of the Prohibition Amendment? 
2. Tariff and taxation 
(592) Explain the two great sources of national revenue. 


(593) Who pay taxes? What system of taxation would seem to arouse 
the smallest amount of objection? 


(594) Which is the better form of taxation, an income tax or a tariff? 
Who pays the greater amount in either case? What effect has an income 
tax on large corporations and on business in general? 


(595) What is a tariff? Which tariffs have not been beneficial to our 
nation? 


(596) What relation has the tariff question to our national life? 
(597) How does tariff for revenue differ from protective tariff? 


(598) Explain in detail the idea of protective tariff, giving the chief 
arguments for and against it and showing what influence it has on present 
day industries. 


(599) Is the tariff an advantage to the Gulf States? Why? 


[ 64] 


2. Tariff and taxation (continued) 
(600) Compare the policies of the Republican and Democratic parties 
in regard to protective tariff. 

(601) Trace the development of the tariff question from 1789 to 1924. 

3. Political parties 

(602) Are different political parties necessary in our form of govern- 
ment? Would it be possible to have only one party? Would it be advisable? 

(603) How did political parties originate? What issues have pre- 
served them? 

(604) Trace the development of political parties in the United States 
up to the present time. P 

(605) What is meant by “Party Platform?” Contrast the platforms 
of the great opposing political parties since 1788. 

(606) Which of the two great parties of today more closely resembles 
the party of Thomas Jefferson? 

(607) Compare the present Democratic and Republican parties. 

(608) How have third parties been a benefit? 

(609) How can you account for the rule of the Progressives during 
Roosevelt’s and Wilson’s administrations? 

(610) Why is it desirable to eliminate partisan politics? How may 
this be done? 

4. General social conditions 

(611) Make a list of privileges that we American citizens enjoy. How 
can we make America a better place in which to live? How can we help 
to remedy defects in our government? 

(612) Give reasons why you would rather be an American boy or 
girl than a European. 

(613) Name some social organizations for boys. Name some social 
organizations for girls. What effect have these organizations had upon the 
youth of America? 

(614) How can schools be made community centers? 

(615) Show that the number of ships on the Great Lakes is a sign 
of national prosperity. 

(616) Why do better methods of transportation and communication 
make our country a better place in which to live? 

(617) Is the Mississippi river more important today than a hundred 
years ago? Give reasons for your answer. 

(618) What are the effects of having daily newspapers? 

(619) Compare the movement toward church union in Canada with 
that in the United States. 

(620) What effect would a system of “farm credit” have on industries? 

(621) What are the chief effects of free schools and free speech on 
national life? 

(622) Compare the degree of illiteracy of the United States with that 
of other powers and give reasons for the difference. 
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4, General social conditions (continued) 


(623) If, as some think, there has been a gradual mental and moral 
decline in the life of the nation, what are the undermining causes? How 
may this condition be remedied? 


(624) How does morality affect the history of a race? 
(625) Compare Germany’s and our attitudes now toward Armistice 
Day. 
(627) Do cabinet members today consider their work as great a re- 
sponsibiltiy as did the members of the first cabinet? Explain. 
C. Leaders of the period 
1. Evaluation 
(627) What part did William J. Bryan take in American politics? 
(628) Give your view of Warren G. Harding’s character. 


(629) Why do you think President Coolidge should or should not be 
re-elected? 


2. Comparisons 
(630) Compare Burbank, McCormick, and Lincoln as emancipators. 
(631) Compare Wilson and Lincoln as to right to our esteem. 
(632) Compare Roosevelt and Wilson as Presidents. 
D. In perspective 
1. Economic and social changes 
(633) Trace the social development of the West from the time of its 
settlement to the present. 
(634) Do you think people are happier today than in pioneer days? 
Why? 
(635) Compare the opportunities open to the American people at the 
close of the 18th century with those offered to you today. 
(636) Compare work that women do now with that of our great- 
grandmothers. What has brought about the change? 
(637) Compare New York City in 1776 and in 1925. 
(638) Explain some reasons why you think civilization in the United 


States took such a great stride in the last fifty years. How has it com- 
pared with progress in the last twenty years? 


(639) Compare the United States in 1860 and 1925 as to mail service, 
agriculture, industries, and general living conditions. 

(640) Compare the methods of agriculture of 1830 with those of 1925. 

(641) How did manufacturing in the 17th century differ from present 
day methods? 

(642) How did the colonial Sabbath differ from the Sabbath of the 


present day? Is there any danger of going too far in the direction in which 
we are now tending? 


3. Education 


(643) What does the National Government have to do with educa- 
tionf Should it have more to do with it? 
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3. Education (ecatinged) 


(644) What is the relation between democracy and education? Why is 
an elementary education compulsory in the United States? 


(645) Trace the development of free education. 


{ (646) In what respects are free public schools better for a country 
than tuition schools? 


(647) What is the relation between free schools and self government? 


(648) Trace the development of vocational education. What does it 
seek to do? 


(649) Compare education of colonial days with education of today. 
(650) Compare educational facilities of today with those of 1870. 
5. Leaders 

(651) Name five historical characters whom you admire most and give 
reasons for your selection. 

(652) Does America produce more or fewer great men than England? 
Why? 

(653) What are the qualities of a great leader? Who illustrates them 
best? 


(654) Name in order the five Americans whom you think to be the 
greatest. Give reasons for your choice. 


(655) Name in order the three Presidents whom you think to be the 
greatest. What are the prominent traits of each? 


(656) Who has contributed most to our country in the last twenty- 
five years? in the last fifty years? Why? 
6. Citizenship 
(657) What makes an American? 


(658) Has a boy or girl a better opportunity today to be a good and 
useful citizen than in earlier days? Why? 


(659) Why does the government come before any religious, social, or 
business organization in its right to the allegiance of Americans? 


(660) What are the qualities of a good citizen? Is it right to be a 
pirate? Why? 
(661) Why is it the duty of every citizen to vote? 
9. Terms 
(662) What is a “Compact?” 
(663) Explain the term “Democracy.” 
(664) What is meant by “Log Rolling,” “Filibustering?” 
(665) Contrast “Initiative” and “Referendum.” 
(666) What is meant by: Conciliation, System, Anaesthesia, Policy, 


Period, Issue, Scalawags, Ruthless Collective Bargaining, Boycott, Sympa- 
thetic Strike, Civil Service, Blue Sky Law, Merit System, Permanent 
Court? 

(667) What do we mean in America by “Freedom of Speech, Religion, 
Press, and Democracy?” 
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